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* On December 31, Mark P. TFarrell, Jr. left '
< L
* Delta, Colorado, to return home after visiting a ’
* patient; his plane is still missing. On Saturday,

* February 3, 1968, a memorial :ervice was held for

Mark at St. Mary's Church in Littleton, Colorado.

e

Mark was a unique guy-~unique in the sense of
his dedication to the goals of mental health,
unique in his strong interest in the college
student, unique in his desire.. to remove the
jurisdictional barriers that often segregate the
student personnel services and the college from
the medical and psychiatric services of the
community. Philosophically directed by a belief
in the basic goodness of man and the ultimate need
of man to return to a tenderness relationship,
Mark lived as he believed.
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The greatest tribute we can pay is to
continue the work that he left. Mark would not
have wanted a testimonial; he would have wanted
action. He would have wanted a renewed dedication
to the task of helping people, especially young
people, to live a more productive and satisfying
life. In memory of Mark, we rededicate ourselves
to the task.
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Dear Worikshop Participant,
Again we have attempted to reproduce as close to the original as possi=-
ble the various presentations and discussions for the Second Emotional Crisis

Workshop held at Colorado State College from July 19 to 22, 1967. We have

purposely not edited too strictly to allow for the personal expression of

the speakers. We hope that thkis manner of recording does not detract from.
but enhance the value to the reader.
It is our hope that you will be re-stimulated by some of the ideas
exchanged at the workshop and possibly rededicated to the task at hand.
Sincerely,

Ol pie Hienbine

Claire Quinlan, Ph.D.
Recorder
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THE WAY

by Donald G. Decker

Good-by, my dreams,

1L must leave you now.
I'm just too old

To see you through.

Good-by, my dreams,
Life's changed for me
And you must go.

I wish it were not so.

What once I knew

I'd see and be

Is no longer there =~
At least for me.

Good~by, my dreams,
I waited too long
And now it means
Another song.

Just where I'll be
I never know;

It's not a place
ror dreaming so.

It just must be

A lonely road
Without the sounds
I1've always known.

I'm lonely now
Without my dreams;
We've meant so much

To each other, it seems.

I can hardly part
With what I knew
Would one day be
So true, so true;
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=} But now I must

: For now I know
The dreams I knew

i Scare me so

b Because I left
Do Them all too soon
’ And now in fear
éﬁ I am alone.

I cannot dream,
The seekings gone
Or so it seems.

So one more smoke

4 And one more prayer

‘ And T will go

Where dreams are rare

‘ And somewhere you
& May say a prayer
- Just for me,
A dreamless guy
] Who once did care
‘ And reached for the sky.

i But now alone,
- Don't pity me!

U3 These lovely pills
¢ Will for me be
A The way.

And you in sadness
Sing a song

But I am gone.
I am gone.

This poem was written by Dr. Decker, Dean of Faculty, Colorado State
! College. It so aptly seemed to portray the despair of youth, we thought
) you might enjoy reading it.




4
-

SECOND EXPERIMENTAL WORKSHOP
in the
EMOTIONAL PROBLEMS OF COLLEGE STUDENTS

July 19, 1967 - July 22, 1967

THEME: '"'The Roles and Games We Play"
(with apologies to Dr, Berne)

Theodore M. Nelson, Ph.D. Claire Quinlan, Ph.D. Mark P. Farrell Jr., M.D.

Workshop Director Workshop Recorder Associate Workshop Directc
Counseling Center CSC Counseling Center CSC Mental Health Clinic
303 - 351-2483 303 ~ 351-2483 of Weld Courty

303 - 353-3946

All presentations and open discussions will be held in Room 246 of the
College Center.

Group discussions will be held in Rooms 248 A, B, C, and 243 A and B.

Workshop Headquarters (during workshop): Student Council Room,
College Center

JULY 19, WEDNESDAY EVENING

3:00 - 5:30 Registration, room assignments
Main Lobby, College Center
11th Avenue at 20th Street

5:00 - 7:00 Reception for participants and resource personnel .
Nelson Residence, 1854 l4th Avenue

7:30 Dinnexr
Fanorama Room ~ College Center
"The Role of Religion in Student Crises"

Reverend Harry Hoewischer, S. J.
Director Counseling Services
Chairman, Department of Psychology
Regis College, Denver

Later "Games We've Been Playing Since 1966 Workshop:
1966 Workshop Autopsy"



JULY 20, THURSDAY

8:30 nThe Role of the College in Student Crises"

Norman T. Oppelt, Ph.D. - Moderator
Dean of Students
Colorado State College

Philip Ambrose, Ed.D.
Vice President - Student Affairs
New Mexico State University, Las (Cruces

Lyle D. Edmison, Ph.D.
Dean of Students
california State College at Hay rard

parrell Holmes, Ph.D.
President
Colorado State College < Greeley

william Jellisgon, Ph.D.
Dean of Students
Fort Hays Kansas State College

t1illiam McDivitt, Ed.D. William H. Southard, LL.B.

Fresident Trustee
Otero Junior College State Colleges of Colorado
La Junta, Colorado Greeley, Colorado

10:00 Break

10:30 Discussion Groups

pParticipants will be assigned to groups and rooms.
Each group will have one member of the preceding
panel as a resource person.

21:30 - 1:15 Lunch
Tobey-Kendel Hall

1:30 nrhe Community and College Resources in Student Crises"

Mark P. Farrell Jr., M.D. (Chairman)
Medical Director
Mental Health Center of Weld County ~ Greeley

E. A. Van Natta, M.S.Y.
Adams County Mental Hygieme Clinic
Adams City, Colorado

Martin Vo llmann, M.D., Director
Health Services
University of Wyoming, Laramie

Jack F. Wisman, M.D., Director
North Platte Psychiatric Clinic
North Platte, Nebraska
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Louis Barbato, M.D., Director
Health Services
University of Denver

Noel Haukebo, M.D., Director
Western Nebraska Psychiatric Institute
Scotts Bluff, Nebraska

Allen Hodges, Ph.D.

National Institute of Mental Health
Rocky Mountain Region

Denver Office

Harvey W, Schield, D.D.S. M.S.
Associate Professor of Dentistry
Comnittee for Student Affairs
University of Michigan, Ann Arbor

(coffee in group sessions)

Discussion Groups

Each group will have the following resource persons:
Mental Health Clinic Professional

Health Service Professional

Student Personnel

Counselor or Psychologist

4:00 - 5:00 "Homosexual Activities - Symptom or Disease?
Disposition=--Legal,. Administrative, Therapeutic?"

Mar . P. Farrell Jr., M.D.
Med :al Director
Mental Health Center of Weld County - Greeley

5:30 - 7:00 Dinner
Tobey-Kendel Hall

8:00 "An Academic Dean Views Students in Crises"

Frank Vattano, Ph.D.
Associate Dean of Arts and Sciences
Denver University

Reactors:

Darrell Anderson, Ph.D.
Assoc. Prof. of Psych.
Colorado State College

Sam Freeman, Ph.D.
Assoc. Prof. of English
Colorado State College

Howard Skinner, D.Mus.
Ass't,Prof. of Music
Colorado State College




JULY 21, FRIDAY

8:30

11:45 - 1:15

1:30

"The College Student and Faculty in Crises"

Allan Coken, Ph.D., Counseling Center
University of California - Berkeley

Break

"The Drug Trip - A Round Trip or One Way?"

Allan Cohen, Ph.D.

John S. Healey, LL. B. Director
Denver Drug Abuse Control Unit
Fedgral Food and Drug Administration

Alan Frank, M.D., Staff Psychiatrist
Health Service

University of Colourado

Boulder, Colorado

Lunch
Tobey-Kendel Hall

"A Humanistic View of Personnel Work"

Eugene Koplitz, Ph.D., President

Student Personnel Association for Teacher Education
Professor cf Psychology

Colorado State College, Greeley

Discussion and Questions
Break

"Love - College Style:
Sex, Pregnancy, Abortion, V.D."

Roy Shore, M.D.

Vice Chairman of Abortion Bill Committee
Colorado House of Representatives
Greeley, Colorado

James M. Mueller, M.D.
Obstetrics and Gynecology

The Grecley Medical Group - Greeley, Colorado

Richard Alley, M.D.
Medical Director, Health Services
Colorado State University - Fort Collins, Colorado

Gerald E. Puls,, M.D.
Health Service
Colorado State University - Fort Collins, Colorado




5:00

JULY 22, SATURDAY

a:00

10:00

10:30

11:45

1:30

2:30
3:00

4:00

- 1:15

Leave for 'Mountain Seminar'
{(directions to be announced)

"Coungeling and Counselinz Centers What Role?"
Panel of Participating Counselors
Ted Nelson, Ph.D.

Director Counseling Center
Colorado State College - Greeley, Colorado

Break

"Self-Destructiveness, Psychic-Masochism and Students
in Turmoil"

Mark P. Farrell Jr., M.D.
Medical Directoxr
Mental Health Center of Weld County - Greeley

Lunch
Tobey-Kendel Hall

The Team Case Study Approach
Bernard C. Kinnick, Ed.D., Staff Counselor
Counseling Center
Colorado State College - Greeley, Colorado
Break

Summary Reports on Case Studies

Adjournment of Workshop
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Wednesday, July 19, 1967 7:30 p.m. Sessim

Reverend Harry Hoewischer, S. J., Chairwan
Department of Psychology, Regis College, Denver
"THE ROLE OF RELIGION IN STUDENT CRISE3"

In preparing for this evening's talk I found myself in
the position of the young father whose six year old boy sur-
prised him one aftermnoon by saying, "Daddy, where did I come
from?" The father said, "Son, you came from the stork." The
youngster thought for a while and he said, "Where did you
come from?" The father said, "I came from the stork, too."
The kid looked a little incredulous and he said, "And
grandfather?" And the father said, "Well, grandfather came
from the stork, also." The kid thought for. a few minutes
and then said, "Daddy, do you mean to tell me that no man
in this family has lived a normal married life in three
generations?"

I'm afraid there ma&y be many here who are more knowl-

edgeable about my topic than I am myself. This whole ques-
tion of the role of religion in student crises is very com-~-
plicated.

Because I am a priest and also a coilege professor 1
have been interested for many years in the question of just
what role religion does play in the emotional life of
college students. And because of my psychological orienta-
tion I have been especially interested in trying to deter-
mine how the religious beliefs and ideals of students influ-

ence their emotional crises.
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My experistnice has been that the dynamics of this in-

volvement are particularly difficult to study. Perhaps this
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accounts for the fact that so i1ittle empirical wWork uas beemn
done in this area.

The most recent bibliography on religion and mental

"health published by the United States Department of Health,

Education and Welfare lists so few research articles in any

-area related to this subject that one could comfortably read

all of them in a couple of hours.

Therefore, much of what I will say in this paper has to
be based on the irsights I have derived from rather exten-
sive counseling work with college students in crises.

The whole questic: of the role of religion in student
crises seems to be a two-edged sword. The presence of the
topic on our Workshop Agenda inaicates some substantial
interest on the part of the counseling and clinical psychol-
ogists, college physicians and student personnel officers.
On the other hand I attended a meeting of college chaplains
two years ago which was devoted to the study of our problem
in reverse: the role of emotional crises in students’.
religious beliefs’ and practices. A aumber of us from coun-
s -ling and psychological services had been asked to partic-

ipate in the weeting with the chaplains to make what con-
tribution we could to the thorny problem. During the first

part of the meeting we listened. As the meeting progressed




it became clear that the chaplains were rapidly coming to

the conclusion that what they really needed to be effective
college chaplains was to have some course work, or preferably
a degree, in counseling psychology or clinical psychology.

At this point a number of us reminded them that we who had
been working with students in crises from the counseling and
clinical psychological point of view had beem unable to solve
students' religious problems in these areas. 1 suggested a t
this point that if religion was to have any significant in-
fluence in the lives of students it would have to be a potent
form of religion, not some kind of diluted sociological do-
good-ism., I think there is considerable evidence that relig-
ion in our society has become diluted. One can listen to
sermons in church or turn on the radio and listen to the ser-
mons on Sunday. If you amalyze these sermons carefully you
note that in very many of them nothing is said about God or
the relationship of man to God. Sunday theology has become
"socialized." Preachers talk about brotherhood and man's
relationships to other men. There is nothing wrong with this,
but such is not the essence of theology. It seems that an
attempt is being made to solve social problems with theolog-
ical means. I dogbt if theology will be able to do much
about delinquency until some changes are made in the struc-
ture of society which contributes to delinquency, and this

is a sociological task. We have seen considerable efforts
being wmade to solve such economic problems as poverty in our

society by using moral means rather than economic ones., It

W




is perfectly true that such problems as delinquency and W
spread poverty have moral elements, but these problems ar
predominately social and economic ones and they must be f
from a social and economic point of view, Our students p
ably ~ve more aware of this distortion than many of us.

dents find it difficult to respect a college chaplain or
theologian who manifests serious doubts about the adequac
his own disgéipline. - And I am willing to predict that our
college students will continue to reject religion as long
it is presented to them as a kind of pious social work.

If we look at what has happened to institutionalizec
religion recently we see some striking difficuities. The
difficulties are very apparent in the Catholic Church af:
the Second Vatican Council. Many of the same difficultic
are apparent in Protestant religions in.the wake of the 1
of the World Council of Churches and other regional, wat:
and international church councils.

The explicit purpose of most of these meetings has
to deal with adaptation and change, which is now clearly
as necessary, if religion is to play a significant part
the lives of men and women. As a result of these meetin
there has been considerable change. A great deal of thi
for the better. Much of it, however, has met with consi
able opposition on the part of the faithful. One of the
sons for this, I think, is that the world is in a state
radical chart e. Margaret Mead has stated that the most p

inent characteristic of our modern age is the change in

4




rate of change. This is a rather obvious fact.

In the days when religion was a stabilized institution
in somiety it was possible for people to accept change with
greater ease, for the stabie religion itself always provided
something which people could hold onto. It provided a some-
what ble context within which people could work. Stable
religion offered man a set of standards or principles on the
basis of which he could judge. This provided a point of
orientation and direction in the lives of men and women
which made it possible for them to endure with greater ease
the rapid change tuat was taking place in other areas of
their lives. As soon as the basic structure of institu-
tionalized religion was called into question, and particu-~
larly as religious beliefs were questioned, confusion began
to produce greater anxiety in religious pecple. It seens
clear that the motivation which impelled people to embrace
institutionalized religion was not always a theological one.
Perhaps many were impelled by the motive of security. The
students in our colleges and universities have been aware
of this impure mot. e for sowe time.

Professor O'Day, of Columbia University, in his book

The Sociology of Religion highlighted five basic dilemmas

that are almost indigenous to organized religion, 1 should
like to comment on each of these briefly. The first di-
lemma which is apt to be characteristic of organized religion

is the dilemma of motivation. If one considers carefully the

charismatic period in any religion, one ordinarily finds an
5
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inspired leader surrounded by a relatively small group of
people who come under the influence of the leader. They
interact with the leader and by this means develop an in-
sight into his basic ideas, and the religion is born. As
the inspired leader passes on‘br as there is a large in-

crease in the number of followers, institutionalization

usually takes place. A structure is developed within which

these people can work and live in keeping with the original
insight of the inspired leader. Certain types of experiences
are developed through which the followers can themselves
achieve a degree of participation in the insight. As the
numbers grow larger the structure becomes more complicated.
And we see a situation take place similar to that which has
tak=n place in colleges in this country. Our academic struc-
ture has now become so complex that at times it is difficult
to find the student, No college administrators would ever
admit that they have lost sight of the student. But if we
examine administrative practices we see certain glaring
implications, Faculties frequently discuss curriculum with-
out much consideration of the student. We spend long hours
in faculty meetings arguing about trivial points of educa-
tional philosophy and administration. An example of this
that I might cite would be a series of faculty meetings set
up to decide whether to call the person who is in charge of

a department the Chairman or the Head. It seems that one
might settle this relatively trivial problem on anatomical
grounds depending on which .end of his anatomy you intended

the person to use in doing his job! But this is far too

6




simple, so we review the catalogs of all other colleges and
universities looking for educational precedent and review
the literature in the educational jourmals and finally end
up wasting hours of time on some point totally unrelated to
the welfare of the students, After anv institution becomes
highly structured -- even a religion ~- there is a tendency
to interpret all behavior in terms of the system -~ to teach
that which is safe and conducive to the establishment. We
finally reach the point where our motivation is confused and
we're not certain why we are doing what we are doing. This

is the problem of mixed motivation.

Then there is the problem of the symbolic dilemma. In

any kind of institutionalized religion it is necessary to hawe
a cultic representation in the religious group. If you have
a Christian group, and if it is going to be truly Christian,
then somehow you have to have Christ present in this group.
The least that can be done is to do this by a symbolic
representation. This immediately introduces the problems of
symbols, rituals -- liturgy, if you will -- which articulates
the attitudes and feelings of the worshippers and molds their
personal dispositions. Now this experience is helpful. It
gives people a feeling of continuity. Formerly, before any
changes were made in the Roman Mass, Catholics felt a great
sense of satisfaction in attending Mass in a distant place

or a foreign country because the Mass was always the same,

It was celebrated with exactly the same gestures and symbols=-~

in the same language. It made no difference to Catholics
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that the language was unintelligible to them at home or
abroad. They had become familiar with the unfawmiliar and
even though they did not understand, they had a sense of
security in the sameness. The problem is that this was
never the function of the Mass. The Mass was never intended
to unify people around certain unfamiliar symbols. It was
intended to unify people through an understanding of :the
liturgy and a common participation in the Eucharistic
sacrifice.

If you continue to use the same symbols over and over
they tend to become routine, to be expected. Eventually all
resonance is lost between the symbol itself arnd the feelings
from which it originally derived. At this point all meaning
is lost, One of the major difficulties with religion in our
time, I think, is that our society has changed so rapidly
that our college students are no longer in tune with the kind
of sywmbols we use in attempting to propose religion to them.
This situation leads almost immediately to alienation. VWe
can see this situation clearly from history. After the
Council of Trent, when Catholic liturgical practice became

stabilized, the original wmeanings of many of the symbols were

. lost. When this happened churchmen had to find some way to

explain the symbols. 1In certain places in the Catholic
liturgy, for example, it is prescribed that the celebrant of
the liturgy should wash his hands. If you look through wany
of the prayer books and missals of an earlier period you

will find all sorts of explanations as to why this was done.
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One book I consulted related this to the action of Pilate

washing his hands after he had pronounced sentence on Christ.

Very simply, this is an untrue, elaborated explanation. At
any time in tue liturgy when it was prescribed for the
riest to wash his hands it was due to the fact that the
priest had just done something which might cause his hands
to be dirty. For example, in the early church the pecple
brought gifts -- the bread and wine used in celebratins the
Eucharistic liturgy. At a given point in the Mass the
priest received the loaves of bread and the bottles of wine
from representatives of the congregation. Often enough the

bottles and boxes were dirty, so before proceeding with the

Mass the priest washed his hands. The later rigidity of the

liturgy precluded dropping this symbol when the priest no
longer received the gifts from the people. And since the
symbol had become meaningless, other explanations were
devised. These explanations complicated the issue to the
point where neither the celebrant nor the people understood
what the priest was doing, and there was developed what

Professor O'Day calls the '"charisma of the obscure." I

taink this kind of thing has happened in many religions. As

a result organized religion is not very meaningful to our
students today, and the loss of meaning has given rise to

protest, much of which we see on our college campuses.

Then there isrphe dilemma of administrative order. When

yvou reduce the original charismal insight to the routine you

get a rigid organization and a bureaucratic structure. It
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becomes distincply possible to get 80 concerned with getting
things done that one forgets the insights which are being
communicated, This leads tc a situation in which Bishops
become alienated from the clergy, the clergy become alien-
ated from the people, and the people are alienated from
Bishops and clergy. Then we see in bold relief the problem
of administrative structure.

This has been, I think, historically a sizeable problem.
Many of our students see this much better than we do.
Students see implications in problems which we, as a matter

of fact, ignore. An example of this is the problem of church-

4
state relations. This is a very sensitive subject which has,
in the practical‘order,.very little to do with religion im-
posing itseli on go?ernmental practices or vice versa.. I
think the danger lies in the fact that the state needs the
church and, in many cases, the church neceds the state. Fre-~
guently enough the state uses the chﬁreh. If you have a
very religious group of people living in a country you can
appeal to these people in matters of state concern on the
basis of their religious motivation, Note, for example, the

effort that has been made by the President of the United

States to appeal to priests, ministers and rabbis of this

country to aid in controlling the riots resulting from the

racial situation. The fact that there is racial inequality
in this country is, itself, a sécial problem with which the
government has an obligation to concern itseif. I have no
objection to the church exerting its influence in controlling

violence; but I suspect that if it were possible for the
10




clergy of this country to eliminate completely the riots,
little further governmental concern would be given to the
problem. In this sense the state does need the church. On
the other hand, I think that the church sometimes feels that

k.

ne state, Freqgquently parociiial scuools are inter-

it needs t
ested in fedexal aid, to cite one example. As a result of
these mutually dependent needs, neither government officials
nor members of the church hierarchy want to make waves,
Everybody tends to avoid certain issues. This presents prob-
lems to our students.

Certainly it was not the churches, with their ethics
and their morality, who took a strong stand regarding the
labor problems of the early 30's. Certainly it was not the
churches who played any great part in rectifying social in-
jJustice in the race problem. Many of our students resent
this stance of the church bitterly. They say that religion,
and particularly the Christian religion, with which I am
most familiar, ought to represent a way of life. If we feel
it is so significant, our students feel it should influence
our principles. In other words, they think that if we are
sincere about being Christians we will live Christian lives.
Unfortunately they do not see flagrant examples of sincere
Christian living in their environment. Our students are well
aware of the difference between theology and social work. I
personally believe that most of them respect both, But I

doubt very much if any of them would have great réspect for

a diluted form of either or a mixture of both which was

11
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Tashioned for the motive of expediency.’
The next problem that is apt to occur in institution-

alized religion is the dilemma of delineation. There has

been a tendency on the part of many to concretize everything.
Many want a set of rules of thumb which will assure them
salvation. This oversimplification is bound to cause trouble.
It involves a substitution of the rule for the spirit. St.
Paul saw .this fallacy and he wrote, "The letter of the law
kills but-the spirit gives life." 1In organized religion we
can, and frequently do, concretize; and the result of this

is a kind of infantilization. By this I mean a kind of sub-
stitution. You know examples -of people who put St. Christo=-
rher medals in their car and then drive 100 miles an hour,
This has nothing to do with religion but a lot of people
think it does, and they feel irrationally comfortable in do-
ing this., When we have a set of specific rules and regula-~
tions which we can observe we tend to overlook the personal

obligations arising from them,

Finally, there is the dilemma of power. There have been

too many instances in the past of trying to coerce people to
believe. One doesn't need much experience with students to-
day to realize that they refuse to be coerced o anything.
As much as they like to eat, they will not o it if you tell
them they have to. It must be admitted that some exercise

of power is obviously necessary in any institution. And I
certainly uphold this with regard to religion. If the relig-

ion is a dogmatic one, there must be sufficient power to keep

12




the dogma intact., But we must also admit that if the relig-

ion is true it should be sufficiently wviable to confront the
problems with which people live and with which they have to
deal. The difficulty with power is that it is so easy to
overextend it. It is so easy to use power for some other
purpose than it was originally intended. Politicians must
exercise power for the common good, but it is a misuse of
power for a politician to call a college president to see
about getting some youngster in school who obviously doesn't
meet the entrance requirements. We have seen evidences of
the misuse of religious power, also. The students on our
campuses are very aware of this.

Many of these problematic situations have arisen be-
cause religious~minded people have not maintained an intel-
lectual interest in theology and religion which is equal to
their emotional involvement. Students in our colleges and
universities are now being taught and encouraged to question
all aspects of their lives -- including their religious be-
liefs,

Nevitt Sanford has said that training tends vo make
people more and more alike. The better a person is trained
to put nuts on bolts, the more he will be like all experts
trained in putting nuts on bolts. But education, says San-
ford, is a process which is ordered precisely to making
each of us different from everyone else. Education enables
us to develop 'and use our own unique taleuts and abilities.

Education encourages a man to reflect on himself and to
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probe his environment in a questioning and challenging way.
There is considerable evidence that many of the students on
our campuses are profiting from their educational experience.
Tt is mv sincere conviection that institutionalized religion
can no louger depend on a simple, catecketical instruction
for any significant help in bringing young, well-educated
people to religious insights.

Another aspect of the general problem which must be
considered is that of faith, If faith is mecessary in or-
ganized religion as we know it, and I think it is, then iv
is a great mistake to sweep this fact under the rug. There
are many people in this country who associate themselves
with a religion without embracing the beliefs of that reli-
gion ~- and, at times, without even knowing what these be-
liefs are. Our students perceive such situations and con-
sider them to be irratiomal and hypocritical, which indeed
thevy are. They object strongly.

T am not a college chaplain; but I deal with large
numbers of students, many of whom are Catholics, wmany of
whom are Protestants, Jews, Buddists and the like, even
atheists, In my years of experience I have not encountered
anything resembling an organized resistance to religion
among young people. I have found that college students ob-
ject not so much to religion as to hypocrisy and irrelevance
in the lives of so~called religious people. They resist not
the legitimate demands of the practice of religi.n, but

meaningless restrictions on their liberty, and excessive

14




concern with safety and expediency. In spite of its rig-
orous demands, the Peace Corps does not seem to be suffering
from a lack of volunteers. Most seminaries —-- Protestant,
Catholic and Jewish -~ are. Perhaps this is because we do
not ask enough.

A point that I am trying to make is that the problem of
presenting religion in a meaningful way to college students
is both difficult and complicated. I have been discussing
the problem from the viewpoint of religion and religious
people. Now I would like to consider some of the views of
students themselves. It is not uncommon for students to
discuss religion in the process of counseling —-- at least
this has been my experience. I think that perhaps some of
their reflections may add a nmew dimension to our consider-
ation.

Frequently students in counseling will sayv toc me,
"Father, religion just doesn't say anything to me." All of
us here are well aware of the fact that students are deeply
concerned with the idea of communication. All of us here
are aware, and many people resent the fact, that our students
are attempting to create a personalistic world iwu which
communication is of prime importance. In spite of the fact
that our society is becoming more mechanized, some reflect-
ion will indicate that there is a counter thrust ¢~ personal-
ism in the world of adult intellectuals as well.

In philosophy, for example, we have seen the development

of existentialism. 1In spite of the fact that few profess-
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ional philosophers have concerned themselves seriously wi
this development; this philosophical system is, neverchel
exerting great influence in the lives of many intelligent
men and women today. While professional philosophers see
to be intensely interested in symbolic logic, linguistics
and in finding ways of expressing reality in mathematical
concepts, a great many other people are increasingly con-
cerned with man himself. The result is that professional
philosophers are not affecting, to any great extent, the
thinking of people in general today -- and certainly not
thinking of our college students., My impression is that
the formulation of their personal philosophies of 1life,
college students are being more heavily influenced by th
thought of literary figures, social scientists and polit
tkorists than by philosophers. i am convinced that Ayn
is more influential in the intellectual lives of student

than is Wittengenstein, And certainly more students are

reading the Thoughts of Chairman Mao than are reading th

Summa of Aquinas.

One can also detect a mew personal dimension in the
of national and international politics. The major effec
the Kennedy-Nixon TV debates in 1960 was not that the vi
ing audience developed a greater intervest in political p
tures of the canéidates. It was that the audience devel
a greater interes% in the persons of the candidates. Th
effect was personal, The same personalism is evident in

international politics as well, Tt takeover of any ma]

16



nation by a new president or prime minister is soon follow-
ed by a flurry of state visits to establish the possibility
of personal communication. Contrast, for example, the fury
of work in the diplomatic chancelleries of Europe on the few
days immediately preceding the outbreak of World War I with
the use of the hot line between the White House and the
Kremlir. in the recent Arab-Israeli crisis in the Middle East.

In psychology, in spite of the respect paid to the
behavicorists and other proponents of determinism, the self-
thorists, the self-actualization theorists, and the human-
istic psychologists are becoming increasingly influential in
shaping the psychological thinking of very many of our
students.

In theology the personal dimension is also evident.
Martin Buber's concept of the I-Thou relation has had a size-
able impact., The personal relationship between Christ and
the Christian is receiving new emphasis in theological devel-
opments both in Europe and America.

In view of such developments as these in our society, I
do not think it unusual that we find our students increasing-
1y concerned with the personal elements in their iives and
environments. At the expense of great effort, they are try-
ing to personalize most, if not all, the components of their
lives. This struggle was brought home to me very clearly
last semester. One of the students had come to the Counsel-
ing Services as a result of some severe probliems he was hav-

ing in the area of interpersonal crelations, He was very
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depressed and withdrawn. One evening he attempted to commit
suicide, Before his attempt he wrote a poem and wmailed to
me. While not great literature, the poem does illustrate
the point I am trying to wake. The poem read:

‘“he world is a place of wmany dreams,

But none come true, or so it seems,

For a man's single task in life's to be
A serving of God respectfully.

But what is God? The Universe.

A nebulous answer, and what is worse,
It's a fact untold, and it's a shame
That we never know God by His first name,.

A great part of this student's problem is implied in the
last two lines of this poem. This client had had thirteen
years of religious training, but he had never experienced an
awareness of his personal velationship with Ged. Religion
did not "say anything to him."

Another student -~ one of the most intelligent students
I ever worked with -- told me in a counseling session, "To
me, religion is like Linus' blanket. It is a convenient
source of security which I use from time to time." Somewhere,
somehow this student had gotten the idea that religion is
supposed to be a secure experience, and it was not very
meaningful in his life, As a matter of fact, religion is

not supposed to be a panacea for insecurity., If it is genu-~

ine, it will. undoubtedly produce considerable anxiety in the

religious person. But for some reason, and I suspect the

reason deals with our own unconscious personal needs, we
have tended to present religion to many students as a comfort-

able thing.




In contrast to this, there are parents who make a posi-
tive effort not to teach their children anything about relig-
ion. They say that when their children are older they should
be able to decide for themselves which religion to accept or %
whether to accept any religion at all. Parents may perceive
this mode of behavior as an exercise in democracy, or person-
al consideration for their children's freedom, or what have

you; but I submit that most young people perceive such an

attitude as a lack of concern on the part of parents for
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religion. They are very apt to feel that their parents sim-
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ply do not care enough about religion to try to convince

]

them that there is any wmerit in it at all.
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Anyone whr teaches or deals with ycung people knows
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how important it is for them to have gcod role models. Tne
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students themselves are very concerned about commitment.

When they see their role models with no religi~us commit-

ment, it should not be surprising that many dismiss the
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noetion of religion as unimportant.

One way, of course, to avoid the difficult task of try-~
ing to communicate religions ideas to young people is to d
concend, as many do, that these people have no interest in :

theology or religion. I simply do not think that there is
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any substantial evidence to supporti such an assumption.
This is, as far as I can see, a rationalization.
Recently a student came to see me who was havirg some

rather severe problems getting along with others. His

difficulties had become so pronounced that he was referred
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to the Counseling Services by the director of the residence

hall in which he lived, One day he came for his regular

appointment with a smile on his face and with more enthu-
siasm than ne had manifested in any previous session. He
said to me, "Well, Father, I've got it all figured out. My
problem is bound up with the Trinity. I have finally fig-
ured out a theory of the Trinity that works,” 1 was rather
interested in this because the Trinity is a difficult con-
.cept to understand, and I asked him to explain. Here's what
he said, "I have been reading Arigtetelian Philosophy. I can
understand Aristotle's contention that every effect must
have a cause, and that consequently there must be a first
ceuse. I think this first cause is the Father. And Aris-
totle says that the cause is always contained somehow in the
effect. This is therefore the expression of the Father.
This is the Word, or the Son." Then he said, "If I look a-
round I see that all other people have been caused by this
first cause, and I see that thkis we have in common. The
realization that we all have been made by a first cause is
the Spirit." Then he said, "What do you think about that?"
I replied that dogmatically it is heresy but if it helped
him psychologically it wmight be worth his spending some time
thinking about it.

When I was his age I had many problems, and I suspect
that many of you had problems, too. It never occurred to me
to try to solve these problems by developing a theory of the

Trinity, and I doubt hat it occurred to many of you.




The point I am trying to make here is that I think
these youngsters are much more concerned about ultimates

of us give them credit for being. And I further

roblems is due to the way
in which they perceive religion and religious people.

One point on perception -~ the way our students perceive
religious role models -~ intrigued me, so I did a survey
among some of the students of Regis College to determine how
they perceived priests. The sample contained 100 random stu-
dents selected frem the college population at Regis. The

sample was not sufficiently valid to draw any definite con-
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clusion from it, but I think it may welil be indicative of
the way young people feel. The students in my Social Psy-

chelogy class actually did the interviews and the statistics.
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We divided the sample into students from the Fast and stu-
dents from the West, with the Mississippi River being the
dividing line. Then we considered separately the students

who had come from.Catholic schools in the East and those
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from Catholic schools in tie West. Of the students sampled

. ONy

75% from the public schools thought that priests were intell-
igent; 30% from the East thought priests were intelligent
and 79% of the students from the Wes* thought priests were

intelligent. Of the students from public schools, 75%
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thought that priests were religious; of the students from

Catholic schools in the East 50% thought they were religious
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and 36% from Catholic schools in the West held this opinion.
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Of those students who thought that priests were understanding
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(and I would think that if you deal with college students
very much you would censider this to be very imp t) 03%
from the public 8chocls thought priests were understanding,
schools in the West heid this opinion. Fifty per cent of
the students from public schools thought that priests were
competent as contrasted with 40% of students from Catholic
schools in the East and 42% from Catholic schools in the
West. The next statistic iz one that I feel is very sigr 1ifd -~
cant. Wwe asked the students if they thought that priests
were honest. We wanted to know if{ they felt that priests
dealt with them in an hconest way and were willing to say,
"T don't know," if they were at a loss for a solution io a
student's problem. Thirty-eight per cent of students from
public schools felt that priests were homest; 30% from Cath-
olic schools in the East and 43% from Catholic schools in
the West thought that priests were honest, Only 13% of the
students from public schools felt that priests were approach-
able as compared with 50% from Catholic schoels in the East
and 29% from Catholic schools in the West. At the end of
the checklist the students themselves introduced an interest-
ing poini. They had asked at the beginning of the list
whether thev thought priests were inteliigent., At the bottom
of the list they asked whether or mnot they thought priests
were intellectual., While 75% of the students from public
schools thought priests were intelligent, only 25% thought

they were intellectual; while 30% from the Catholic schools
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in the East thou—~ht prissts were intelligent, 40% felt they
were. somewhat intellectual. In the West, while 79% thought
that priests were intelligent, only 29% thought they were
intellectual.

Now I dare say that if you did this kind of a study to
determine the attitudes of students toward the clergy of oth-
er denominations you might find very similar results. When
I showed the results of this survey to a number of priests,
all were surprised. I think there is some evidence that per-
ception is a problem in presenting religion.’

Finally, in closing T would like to relate one further
experience I had with students“regarding religioﬂ. Last
year I went with a group of'college s%udéﬁts to the Trappist
Monastery at Snowmass for a retreat. A retreat is a period
of some days in which people set éside their daily work and,
sometimes with the help of a director, spend time reflecting
on their own lives and considering their basic religious
values. For this experiehce we had gone to the Trappist

monastery. The Trappists are,. themselves, interesting peo-

ple. They are monks who devote their whole life to prayer

and penanée and manual labor. They rise very early in the
morning and spend long days in total commitment to God. Ve
had gone to the Trappist s because the students had wanted to
go there and had, themselves, made the arrangements. During
the three days that we spent there I gave the students some
conferences and we had some discussions. We also had an

opportunity to tour the Monastery and to be present in the
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chapel when the monks celebrated the liturgy. It was,indeed,
impressive. These men live a life of silence in which they
rarely talk to anyone, Their whole life is devoted to con-
tempiation and to exploring their own reiat
When we were ready to leave I asked the students what they
thought about the experience. To a man they thought it was
great, I asked them if they would like to stay. One of the
students told me that he didn't think it was for him, but he
added that for the first time in his life he felt that he had
seen someone who was really serious about religion. Omne of
the others remarked that his father sold houses and that if
someoane called his father at tem o'clock at night and wanted
to buy a house, his father went immediately to make the sale.
Then bte added that he just didn't see very many people who
were as serious about religion.

What I am trying to say is that my experience has led
me to believe that students are concerned about religion, and
that they want it to be a personal experience. They also de-
mand that those who propose religion to them as something of
significance and value manifest in their own lives a commit-
ment to these values, It is true that family influence on
children is being weakened and that children accept fewer
values on the strength of their parents' beliefs than was
probably true in the past. Our students today are less con-
cerned with vicarious experiences, even in the process of

education, than may have been true in earlier years, It

seems that our students now demand actual involvement. They
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are no longer satisfied with learning about race ‘problems"
in class, for example: They wanit to be involved in demon-

strations. They want to see other people:who are not only

concerned, but also involved. My conclusion from all of

this is that if we are going to make religion a meaningful
force in the lives of our students, we will not do this by
merely providing college chaplains with courses in psychol~
ogy. We will do this by recognizing the true nature of
theology and of religious experience and presenting this to

our students in a relevant, authentic and meaningful way.




Thursday, July 20, 1967 8:30 a.m. session and

following discussions
Norman T. Oppelt = Panel Moderator
Panel:

Lyle D. Edmison
William McDivitt
Philip Ambrose
Darrell Holmes
William Jellison
William Southard

"THE ROLE OF THE COLLEGE IN STUDENT CRISES"

Oppelt: This morning our topic is the role of the college in student crises
and we're concerned more with the individual student than we are with the
often discussed topic of student demonstrations and sit-ins and, you might
say, group crises. We're concerned, I believe, with individual crises that
students experience and, of course, this is related to Father Hoewischer's
speech last night concerning the role of religion in student crisis. As Dr.
Nelson said, we've got a group of people here that have had considerable
experience dealing with students from various points of view of education.
These persons were selected because of their particular interest in the indi-
vidual college student and his welfare.

I would like to introduce the members of our panel. On my extreme left
is Mr. Bill Southard, who is an attorney in Greeley and is a trustee of the
state colleges in Colorado. Our fiwe state colleges are under one board of
trustees. Mr. Southard is a member of that board and is the chairman of the
committee for Colorado State College. Would you please stand up, Bill.
Thank you. Next to Mr. Southard is Dr. Philip Ambrose, Vice President for
Student Affairs at New Mexico State University which is located at Las
Cruces, New Mexico. ©Next to Dr. Ambrose is Dr. Lyle Edmison, Dean of Stu-
dents, California State College at Hayward, California. On my extreme right

is the President of Colorado State College, Dr. Darrell Holmes. Next to Dr.
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Holmes is Dr. William McDivitt, the President of Otero Junior College at La
Junta, Colorado. We have the junior college group represented. The last
member of the panel is Dr. William Jellison, who is Dean of Students at
Fort Hays State College, Fort Hays, Kansas. We're very pleased that these
people could take time to be with us here today. 1 think the reason 1 got
the position of moderator was that it was a nice wzy to keep me quiet since
the moderator doesn't have the responsibility of saying too mach.

I would like to start off the panel this morning by asking Dr. Edmison
if he would briefly say a few words concerning his point of view on the role
of the college in student crises. Then we'll ask the other members to make
some introductory remarks. Then we hope to get the discussion going here,
and we would encourage all of you to ask questions of the panel members. 1

would like to turn the discussion over to Dr. Edmison.

Edmison: I'm not sure what kind of game we're playing this morning, but‘I
think Ted Nelson reached a new high in unstructured group gatherings; I had
two or three long distance telephone calls with him wanting to know exactly
what am I going to do here and he refused to give any di?ect answers to that
question. Last night, over that excellent punch at the Nelson's, I asked
what he had in mind for tomorrow morning and he said, "Ho@ about another cup
of punch." So it comes just about as unstructured as it can possibly be and
1 suppose in a sense that's my way of apology for whatever héppens in the
next hour and a half. I've had an opportunity to meet a nﬁmber of you. I've
enjoyed that, and I look forward to meeting the rest of you that I have not
yet met. I find that there is always a question of where is Hayward, Califor~
nia. Well, it's on the map. It's a small community thaﬁ'is growing rapidly.

1t had a popnlation of about 14,000 in 1950 and now has a population of

92,000. It's on the east side of that beaatiful piece of real estate known
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as San Francisco Bay. It's about thirty minutes at the right time of day
from downtown San Francisco and ac another time of day it's about two anc
one half to three hours by what California laughinglycalls a "freeway'.

This bit of geography is imvortant in the sense that it colors the things
I'm about to say. The college for which I work is a commuter college and
we have very few students in residence. Therefore., the kinds of crises w
have and the kinds of services that we render students on campus are sSoOme
what different from the traditional college campus here in the Midwest wi
the possible exception of the metropolitan area of Denver. I am a Midwes
ner by birth and by education so I have considerable identification with
problems on campuses in this area. I thought it might be well to kick tt
off by presenting more of our biases and suggesting what 1 feel the role
the dean of students is on campus and in particular how I've tried to ide

my role on our campus. Contrary to what you may have heard, the dean of

students is not just the director of wild life management, but the indiw:
who tries to assure the faculty, particularly the president, alumni, and
trustees that any of the students are good enough to marry their daughte

or their son.

We deans of students have numerous assignments within the purview o
this seminar and I'll try to enumerate a few. Afte? listening to Dr.
Farrell and others in last night's "autopsy sessicn'" remark about what
happened last year I thought, "Well, what in the world can I say that mi
fit?" One of the things might be, "What is the role of the dean of stu-
dents?" This panel is dedicated to the role of the college in student c

as opposed to the individual role of any of us as therapists or other th

we might be called. One of these roles, I think is that of chief spokes

for the student to the faculty, administration and to various boards. 1
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other words, we represent the student culture to the administration. We
try to defend and to identify it for them. We speak on behalf of the stu=-
dentg in student government in the college. This of course gets in the way
of some of our relationships with individual students, now and then, but we
make an effort to serve this role.

Secondly, we are considered a piece of the college administration and
rhat in itself is enough to alienate some faculty members. For thosa of
you away from the campus for some years, typically a student gervices area
has admissions, records, placement, health services, activities, financial
aids, foreign students, testing and counseling. We are, as administrators,
arbiters of issues that develop within our various units, and we try to solve
these problems as they develop among personnel. We are executives in the
sense of trying to facilitate ataffing and operating expenses for our units
and encouraging innovation and making an effort to develop a progressive type
of program of student services that best serves the particular college at
which we work. We interpret the student culture on the campus to everyone
and conversely interpret the college to jts various publics. This we do

through the occasion of individual conferences with prospective students,

with their parents and also with the various speaking engagements that

we're called upon to accept throughout the year.

The dean of students has another difficult role because he usually is
the college disciplinary officer. This can get in the way of his role as a
mental health practitioner. We're expected to administer the college dis-
ciplinary program usually by delegation from the president since he usually
can't escape that responsibility. This discipline often involves ir. -class
disciplire in the nature of student academic dishonesty and certainly always
involves the cut-cf-class disciplinary problem, whether it be on campus Cr

out .n the community.
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Well, how can you be both a prusecuting attorney and a disciplinarian,
a judge that sentences students, and also have the kind of compassion that's
essential to fulfilling a mental health role? This is the schizophrenic
pogition that gsome deans of students have difficulties resolving, and cer-
tainly I number myself among these. We can't escape the fact that ve're
mental health practitioners and some of us have been trained in this area.
Others of us are laymen trying to become mental health practitioners.
Finally, we like to think of ourselves as educators and this is, after all,
the role of the college, to educate young people for service to society
beyond the campus.

Last night one of the problems that the group which remained after

dinner for the autopsy focused on was the problem of communication. I

would certainly like to underline it and would like to have carried on that

discussion last night but it wasn't the time to do it, nor am I sure that
right now is the time to de¢ it. I'm mentioning these things in passing,
with the notion that we p.obably will discuss them more today and certainly
in the conference. We cannot effectively coumunicate to the faculty the
kinds of services available, and Professor Freeman was decrying +his problem
last night in the autopsy. I certainly support his position and agree with

him one hundred per cent. Now, I'll try to illustrate why I think we can't

conmunicate to the faculty the services available for the students who find

themselves in crisesAgpd the kinds of crises in which students find them-
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selves. Note that those are two different things.
First of all, there is a very obvious problem of the absentee professor,

I don't know whether your campuses are afflicted with this as much as ours,

but it seems to be a huge problem for us. He's absen. from student contact.

He meets his classes, to be sure, and this he does well, BHe will hang &
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sign outside his door and award four of his precious hours during the week

to student contact, tut then may do his best to miss these by having a cup

of coffee over in a distant cafeteria. We aren't able to communicate with
this professor, if he's not around. He would prefer to be in his lab or, as
we say in California, "He would prefer to be out pruning his roses." As soon
as one achieves full professor status there, he becomes a rose specialist.

I think we have difficulty in communicating to the professor because he
doesn't have a lot of time. His time is usurped by committee assignments or
by off-campus commitments.

One of the ways we try to solve the problem is by a program of what we
call student personnel office reports or SPO reports. In the last five
years we've averaged twenty -of these a year, or by now about one hundred
different kinds of student personnel reports interpreting the students to
the faculty through psychometric indices and program descriptions. These
have ranged from two page reports up to probably forty pa~ -eports. They
go to everyone on campus with administrative responsibil sJe find little
evidence that they have ever been read.

We also have practically a non-existent advisement program. We've
been unable somehow to stimulate our pcofessors to become interested in tra-
ditional academic advisement. In my book, I think there isn't a better
opportunity to get to know these young majors in one's area, to encourage
them to follow the field, and to explain to them the vocational opportunities
that they have. But it hasn't worked. We havs number of professors
saying, "Let them read the bulletin. If they can't read the bulletin, well
then they don't belong in college." But I submit to you that the average
faculty man and certainly even some college presidents don't understana the

college bulletin. They're not written for ordirary comprehension, and we
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seem to prefer to cloak them in an aura of mystery abetted by academese.

I think advisement is an area where we could identify students with individ-
ual crises, if the faculty would take the opportunity to get to know their

advisees better. But many, if not most, do not. I can't explain why this

Jl

occurs.
We thought in student services that we really had a brilliant idea, a

little over a year ago. We went to the instructional area of the college

and we said, ''Look, wouldn't it be fine if we installed a program called

A~

Improvement of Instruction?" After all, we spend a lot of time finding the
right kind of professor in a particular discipline, and we don't take enough
time to recognize that this professor who has been well trained in political
science or ectnomics, or what have you, really knows very little about being
a college professor. One of those little sayings that one comes up against

now and then goes, '"The occupation of college professor is the only pro-

fessién for which no prior training or experience is necessary.'' We prepare
an individval in depth in his field but we give him very little information
about how to teach and practically none on.how to evaluate students. In
this area, it's a little frightening especially when one, as you are aware,
sees the consequences of haphazard or capricious evaluation. The impact of
an "F," especially when it's an unjust "F," can be enough to send the
student to the hospital. I see far too many results of capricious, irre-
sponsible evaluation procedure. on the part of the faculty. So, we thought,
we can get a program of Improvement of Instruction startecd and bring in the
faculty and talk to thewm about this area of concern and also sell the aotion
of how to identify the student in crisis, particularly to impress upon them
the possible consequences of poor examination constraction and poor evalu-

ation techniques. Another fellow and I spent quite a bit of ¢time prepering
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for the program. We built a nice little manual; he and I were to be instruc-
tors of the program. We had the blessings of everyone and it was widely
publicized. We ran it during the noon hour with a "bring your sack iunch
or tray, either one, sit around and we'll talk about these problems." Tt
wasn't, we didn't think, threateming. It was in a conference room and we
gathered around a table. Out of a facalty of four hundred, we got three
professors interested in improving snstruction. And those were three who
didn't need it. Well, these examples sarve to anderline the need for
improved communication as activity ancillary to the problem of the student
in crisis and how the college may approach him. Some members of the campus
often lose sight of the fact that on any campus of five thousand or twenty
thousand students we have in effect a small community. There is no reason
at all to believe that these academically colected students are any freer
from mental illmess than any other community of five or twenty thousand,
and yet there are Zaculty members, administrators, lay people concerned
about colleges who do not understand that. Not only would one expect to
find the normal range of disabilities, but imposed upon this normal range
is the constriction created by a sometimes highly autocratic, highly struc-
rured life with which some personalities find it most difficult to cope.
When the student hits college for the first time and experiences the idea
of independent living, independent responsibility and at the same time
encountering an instructor who is king in the classroom, it's not at all
s .rprising that crises develop.

Well, these I think are some of the aspects of the colleges' concern,
or ought to be, about the student in crisis and I'm sure that tae other
members of the panel this moxrning will taks off from various aspects of them.

1'd like to discuss on any one of them in greater length. 1If I don't get
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the opportunity again, I'd like to commend these of you at CSC in Creeley

for your concern in this area and for what appears to be an excellent pro-
gram. Certainly last year's was, from reading it. I hope that you stimu-

late those of us who are visiting to do the same sort of thing jn our area.

Thank you.

Oppelt: Thank you, Lyle. I'd like to now ask Dr. McDivitt from Oterc Junior
College at La Junta if he would give the point of view of a junior college

president concerning what he feels is the college role in student crisis.

McDivitt: Thank you, Dr. Oppelt. The junior college, as most of you people
are well aware means many different things to many different people and
particularly from state to state. In the state of Colorado we're in a great
state of flux because I'm not sure if anyone at this point really knows what
the role is. TFor some time we had a hard time making the fact known that we
existed and that we really had a role and now we re looked upon as the
Messiah in education in Colorado. All the problems that are currently prev-
alent in this state are going to be handed to tle junior colleges because
the legislature said so in this last session. We're going to create some
more of them. Of course, money the secondary issue, you understand. Just

to give you an illustration of this, they say we need to do more in voca-
tional education and technical education, and this will solve a lot of the
problems on campus. They'v~ created new ones; there will be a junior college
in Weld County which the people here have elected to establish. By mandate
the legislature is going to create a three-campus junior college in Denver
and cae in Colorado Springs. We have a two campus institution developing on
the western slope, as you well know, and all of these are supposed to embrace

vocational education, but we got one sixth of the momey which was requested
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for vocational education. So I'm sure that rather than solving problems
we'll create gome new ones before we get these solved and there will be
some frustrated students, I can guarantee you that. I guess I have to be
classified for you people the same as my students classify me. I am a

] ULl UUL LQUIPUD e
finding this out, and there are even some students that will say it to your
face, as you know. So this may limit my value to you people in this work-
shop this morning, but I have an old fashioned remedy for a lot of these
problems we have, and it's just a matter of using common sense and doing

what we know should be done, but we usually don't devote the energy, effort,

and aptitude to getting the job done because sometimes it does take us away
from our roses.

I think many students when they come on campus are alone; they're
detached; and they're insignificant, and we do everything we can to perpet-

uate this feeling for some students. This is a beautiful campus that we're

on today, the buildings are tremendous, che landscaping is beautiful, and

if the quality of that which takes place in the classroom and counseling
offices can measure up to it, you'll have the finest institution in the
United States of America I am sure. We're great builders of buildings, but
I think sometimes we do a poor job of building programs. We can get the
structure, but when it comes to getting the horses to get the job done, 1

think sometimes we fail there. I think the role of the college, junior or

RS

senior, in many respects should be one of preventive medicine, if you will.
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An example, I think, is that we have to have faculty members who genuinely
care. Many times as was pointed out, faculty members will say, "Well, by

the time they get to college they're on their own. They ought to be able to

: A

read the catalog." Well this is an excuse for laziness and very little more.
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1 think that in crder to prevent crises, students are entitled to know what
their college professors think, how they believe, how they breathe. I think
college professors should be willing to reveal their biases and be willing

to state when their bias is a bias and not a fact, because many students in

the formative stage, freshmen, are led to believe that whatever the profecsor

says is right. You know the old saying, ''They write down everything they
hear." Sometimes they have a tendency to believe what they hear. Sometimes
they should not.

I think we have to be very good listeners and we're not for the most
part. Educators are quite enamored with their ability to make noises before
groups and among their peers and colleagues. Actually, many times, students
are unable to be heard. I was with a family last night where a nine year
old boy was trying to get the attention of his father and it was, ''Dad,
please," and the conversation went on and I was a part of it and finally the
dad said, "What did you want?" and he said, 'Well, I wanted to show you that
two motored airplane that was four miles back.!" Now, this gives you an idea,

think, of perhaps some of the audience that we give younger people at times.
I think we need to be willing to define goals and objectives in the classroom.
I am sure that there are many courses, or many classes that still start every
fall without a ghost of an idea what the goal or the objective of that specif-
ic class is to be, with very little explanation of this to the students in
the classroom. 1It's a matter once again >f beginning to take fragmentary
notes to be sure that they can regurgitate and get this type of thing done
for examination. Even some people on this campus may be experiencing some
of that in some of the classes, and they're still wondering if the course
in fact does h se an objective. I think these have to be spelled out. No

professors should be frightened about telling the truth about his own course.
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1f he thinks someching about it is insignificant, I “hink he ought to be
willing to say so. If there's something of value in the course, I think he
ought to emphasize this too.

I think good teaching and good grading, as was mentioned a while ago,

flippant "F's," this type of thing, these are very detrimental to students.

This is a matter of common sense. A lot of people do mot like to take the
time, even if they know how, I am sure, to do an adequate job of evaluation.
We get some play back from time to time on transfer students, and of course
we can always be accused of sour-graping, you know this is true. We have
had students who go on and succeed in spite of their backgrcund and have
gone on to universities. I can think of several students who went to a
university in the Rocky Mountain region in which they had one examination
in a history course, for example, and this was the final only. I think it
should have been expiained to the students at the outset that only one

exam would be had, but the students were kept guessing until the waning
moments of the quarter. One student who had the temerity to go to the pro-
fessor and ask vhy, was told that the IBM test scoring machine was overloaded,
was broken down part of the time, and he just couldn't get the examinations
scored. Now, I still thimk it's possible tc use the red pencil if this is
what it takes to evaluate and a little extra time and some midnight oil.

But maybe ths roses needed pruning.

T think another place where we can ‘o much to help students is to
answer the correspondence that they write to our college, the univarsity or
a junior college. I know that even in our own state that sometimes this is
a grossly mishandled segment of the college administration. I've had stu-
dents come to me and say, "Well, I sent for this, or I sent for that." It

goes even irzo placement, we frustrate +hem clear through placement at times.
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I think any first class mail should be given first class attention and that
every piece of mail should be answered. But too many times it isno't and it's
done with the excuse that there isn't enough help. Yet we're able to field

pretty good football teams and get the job done there. I think we should

take a look at that. This causes other frustrations.

Keeping appointments is very vital. If we had a meeting with the
National Science Foundation at which there is a grant of some fifty to
seventy-five thousand dollars hanging in the baiance, we'd have the professor

involved standing in line and waiting to meet with such a committee. But

if there's a student who's facing a real crisis in this progrvam and he has

an appointment, if the professor or counselor is late, he's late, and some-
times ke doesn’t show. Now this does happen and I think that many of us at
times have experienced this.

We hear a great deal about this business of cheating. For example
the air academy here has gone through this a couple of times in the last
couple of years. 1I've often wondered why the public gets so irate about
something that's been in practice for years, and that's cheating. Whether
it's on a college campus, or in business, or main street USA, or in the
unions, I think we need to take a look at the good old fashioned veasons of
why men exist. I admire the academy because the; at least tell the students
what's going to happen if they are involved and caught in cheating, and then
they stick with it. You know consistency is a pretty important thing too.
Well, we're totally inconsistent in our practices at times. In the name of

academic freedom we sometimes promote academic chaos, I think, for this very

reason, that we do not mean what we say about cheating, this thing called
integrity. How many of you in this room have ever felt that you were

lowered on the curve, for example, because there was a group who got one of
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the Prof's exams? I can give you personal testimony, which I won't give,
based on some of my own graduate experiences because 1 know that examinations
were out and I know that my: grade was lowered because of the distribution

of grades and I was able to say a year later with some degree of satisfaction,

though with a little bit of remorse too, thai. iii fact, this had

case. It does go on. ¥ow many of you have gone into the library at times

and done research trying to get materials together and you pull sone of tie

[ R

periodicals only to find pages knifed out of the books. I wonder why this

is. Do you suppose that the panic that's created sometimes in order to get
the students to do a good piece of work with crowded assignments may have
something to do with it? 1 think we should compare or contrast negotiation

versus discourse. Too many times negotiatiion involves two people or two

groups with preconceived -ideas getting together to try to seé who can come

out victorious- and win a point, rather than facing truth as opposed to those

who ccme with preconceived ideas to the same table, willing to lay truth on

the table and put their precious professional position aside long enough to

take a look at truth and let truth speak out even if we have to admit once

iu a while that we're wrong. I think people in higher education have this

responsibility and sometimes they don't do it.

Now in our own particular case at the junior college, we get retreads;
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we get students who have been passed off, those who couldn't make it at a

senior college. We welcome these people, but they come to us pretty badly

bent and broken. We have not, as a small junior college, been without our

We've had two suicides in the last five years on our campus. T

troubles.

dor't say that our campus promoted it. These people came to us with pro-

blems, but it so happens that we were a part of it because the suicide

happened while they were our students, so I'm sure that we have to assume
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some of the responsibility for it. You see, we have something that they
want, those of us in education. So many times we make this wall quite al
imposing thing, so that students themselves are not able to feel thit the

can get it unless they use devious methc 's to get it. If they .ely on vl

they have, even if they know other people may be doing a little bit of

cheating, this only ccupounds the problem that much more. The junior co
I think, can and does and will continne to make a valuable contribution

higher education. But the people of Colorado are going to have to learn
that we are not the Messiah and we can't solve all the problems. We can
make this radical adjustmert this fast. I'd like to refer to you, for y
casual reading, and I think interesting reading, two books, one entitled

Why Colleges Fail by Nevitt Sanford perhaps many of you have already rea

The other one is The College Experience by Freedman and I have two quote

I'd like to give you from Dr. Sanford. I have a little bit of pariial £
ing for Sanford because I happen to have had him in a stepped-up course
Berkeley during World War II i which he had ninety-eight maverick GI's
he was supposed to be teaching something about industrial psychology to
Although I am sure he was never sure, nor were we, just why the army put
us in this particular role, it was six months of verv delightful experie
for me. Just two quick quotes from Sanford:

It should not be surprising that we now have on our bhards some
thing of a rebellion against the narrowly cognitive accent in
education. Twelve or fourteen years of emotionally barren anc
often meaningless fact grubbing seems to leave a persom starve
for feelings and for symbols. One form that rebellion has tak
is the LSD movement in which people seek the instant provisior
of what has been omitted from all the years of formal educatic

Take it for what it's worth, and then one last quote:

Fundamental to reform in the college, (and I am assuming that

is why we are here, we are interested in reforming to the ext«

that we improve in what we already are) is the change of attif
t ~‘ '
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on the part of the peopie who run them. The faculty must take
some interest in generai education, and begin to conceive of
th..mselves as educators. Unless a higher proportion of faculty
become interested in students, eager to know them, eager to know
some of them and willing to do something for them, nothing much
is going to happen. But most teachers on our campuses today are
not interested in discussing educatisn and are not well informed
about it. It is still true, oOr at least it was until the student

protest at Berkeley that most uaiversity teachers would regard it
as dangerous to their careers +o show any gennine interest in
students. Colleagues would soon accuse them of such deviations
as "putting students ahead of subjects" or attempting to turn the
campus int~ a therapeutic community.
Tn closing I would like to say that I still believe, contrary to popular
opinion, that students want., expect, demand and should get leadership from
their faculty, from their counselors and from their administrators. 1I1f

they can't get this, then I think we should step aside and let someone

else try this whole business.

Oppelt: Thank you, Dr. McDivitt. I think it's evident to see why Dr.
McDivitt is one of the leaders in the junior college movement in the state
of Colorado. 1I'd like to go back to another Dean of Students and ask Dr.
Ambrose if he would step up and give his points of view concerning tiis
question.

Ambrose: Thanks, Ted. I think the two gentlemen who preceded me have
stolen my thunder. it's nice to be here and I, too, am impressed, Ted,

with the program and I'm just sorry I can't stay longer.

I refer you people to the article in Look magazine of June 13, 1967,

quoting at some length on the research, and study, and writings of Dr.
Farnsworth, the head of the student health services at Harvard. 1I'm sure
we're all familiar with Dr. Farnsworth's work. This magazine article says
that of every ten thousand students at the college level, a thousand of

these students have emotional problems. Three to four hundred of them have

Lo}




feelings of depression that are deep enough to impair their efficiency as

coilege students. One hundred to two hundred are apathetic and unable to

. organize themselves. Twenty to fifty are seriously affected by conflicts

in their own families, fifteen to twenty-five aeed treatment in hospital
situations, five to twenty will attempt suicide, and one to three will
succeed. Perhaps some of you have read this article. The article goes

on to explore the ways and means that colleges and universities in the country
have attempted to meet this challenge. You are all f:miliar with these
various methods that have been used, so 1 won't go into that. But I'd like

to explore as to why students have emotional problems.

One of the reasons students have emotional problems is that we are
living in a world of upheaval, not only in our own iznd but all over the
world. Anocther reasom is our ambivalence about Viet Nam. Our concern in
this country that there is a communist -uder every bush and that we've got
to dig out the bush and rout out the communists is another reason. Still
another ceason is our deep concern for civil rights and the resulting
problems from this deep concern.
and this causes problems, and the young people today are particularly con-
cerned. They are more concerned perhaps than those of us who are grey
headed and are going down the last mile.

Another reason for the emotional problems, which has been touched upon
by the two pfeviods speakers, is the system that has developed in higher
education; The lack of real training that Lyle referred to in college
teachers,‘the only profession he knows which doesn't require any preparation.
I think there's a lot of truth in this. The lack of concern on the part of
faculty and staff and the administrative people of the university. The

concept that we've got to “publish or perish,! that we pay more to the
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research professor than we do to the master teacher. I come from a univer-
sity, it's a land grant un 1iversity, where we are spending more and more of
our time pushiag the idea of research. "To hell" with the undergraduates,

seems to be the spirit in higher education today. This concept disturb. me;

frankly, it scares me to death

I'1l give vou an example of what I mean. On uy campus we have been

tryirg for a number of years Lo €.riy out the philosophy of trying to
decentralize ' el by advocating that we have full time counselors
acting as £ d L : - the universities. All
we've been to 2t we can't get any money Ior this, and yet at the same
time, the Uaivers i . and more Ph.D. programs. So we are
spending ia

the bu get to work with the

of emotional crisis in students.

sne of these days and I hope

for the undergraduate

emotional problems are becoming more critical on
campuses is because of our affluent society-. Many of our students are
ejecting this affluent society. I spent three and a half hours last Monday
a week ago, in the Haight Ashbury District of San Francisco. 1

think all student personnel workers ought to go see the hippies of San
Francisco. Tt's kind of frightening, and yet I think I can understand these
kids' point of view. They reject the society that you and I are trying to
put together. I don't know wnat the answers are but ascinating
experience, rather frightening in a way. When I was out at Berkeley last

week at the WICHE meeting, the theme of which was, ""How to Personalize
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Higher Education,' somebody pointed out there were more divorces in the
counties. around the San Francisco area than there were marriages. That's
a pretty affluent society cut there.

Another reason for thes: emotional problems stems from a point made
by Father Hoewischer in his talk last evening. This point is that the
younger generation is challenging the religious establishment. From my
experierce in New Mexico, it can be said that many of our seminaries are
graduating some way-out liberal young chaplains who are willing to dedicate
t sir lives to what they believe is the real cause of religion. We had a
young campus chaplain who challenged the fanciest restaurant because that
restauran; wouldn't serve Negroes. Many irate people called the University
to say, ''You got to fire that guy." We did not, of coursé. I was walking
across the Berkeley campus the other day and here was a sign near the student
union building and it said, "Come to the Anti-Draft Meeting, Down with the
Draft," fou know vhere this meeting was being held? At the Wesley Foundation
Center at the University of California at Berkeley. Yes, perhaps some of
you have run into some of these young men. They 're challenging the
established religions of our times.

Another zeason, I think, for these emotional problems is that our
students are searching for meaning in their lives in this crazy, mixed up
world. Students are concerned about the paradox of poverty in this land
of plenty. 1I've had the privilege the last two years of being chairman
of the Community Action Agency in my ccunty under the OEO (Office of Economic
Opportunity). I was one of those persons who said, "There isn't any poverty
in America.® Then I got into this program and found grinding poverty all
around. It's frightening business and students are concerned about this,

deeply concerned. You and I better be concerned, or things are liable to
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blow up in our face, it's blown up in Newark and Watts. These young kids

are concerned with this, deeply concerned. 1I've talked with them; sc have
you.

My last point is that students have emotional crises because of our
soci i ‘oming up here on the plane I was reading

a book entitled Living with Sex written by Richard F. Hettlinger and

published by the Seabury Press. The author was for many years a campus
chaplain at Kenyon College in Ohi.. The thesis of ".is book is that we older
people are ambivalent about sex and won't talk to students about sex in a
matter of fact way. Consequently our students become ambivalent and prob-
lems result. It's a very good book. I commend it to you.

So it scems to me that these things that I've attempted to recite, and
many more, that this is a real challenge in higher education to do something
about this. We can't solve all of these problems. We certainly can't solve
world revolution, but we can get people to understand it and help the stu-
dents find ~heir way through the maze. I think that the role ¢ < the college
in student crises is to be understanding. Not to take the sex deviant and
throw him out and say, '"He's an evil person,'" or to take the homosexual and
cast him out to society, or to take the student that flips his lid and throw
him out, but rather to try to do something aboLt it. I think all of you
would agree that this is what we're here for, to try to understand and help
these youngsters. I wish there was someone here from Kansas State, because
1 was particularly intrigued with the brieS description in the Look magazine
article about the Xansas State program called Half-Way House. This sounds
like a great idea. ©On my campus we have a part-time psychiatrist who is
available two afternoons a month. This isn't very much. We have a counsel-

ing and guidance center. This is progress, but we need to do a lot more.
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1'd like to sum up by saying tnat higher education has got to do some-
thing about this business oir making a college, whether its three hundred or
thirty thousand, a place where students can feel a little bit at home and
help snlve their probvlems. It's a long struggle, but it's a real challenge

and I think it's an exciting one that we ail ought to look at very carefully.

Thank you,

Oppelt: Thank you, Dr. Ambrose. Our next speaker is Dr. Holmes, President

of Colorado State College.

Eglggg: I didn't go out to San Fruncisco to hippieville. These guys create
enough problems for the college president. People are always calling up

and séying: "President Holmes, what is your uttitude toward this long hair
that these fellows are wearing?" I say, '"Really, I'm in no position to

come out against hair.,"” "What do you tell them?" they ask. Well, I tell
them "Enjoy it while you've got it."

And now, an announcement for you disturbed administrators. We're going
to have a therapy session for you at lunch to help ycu through your budget
problems and your frustrations, because I'm a professional optimist. I do
not believe that the world is going to be blown up tomorrow. I have some
techniques of rationalization and larding over those guilt feelings that
come from not doing a good job, which I'd like to share with you. But, on
the other hand, I'm not going to.

My insights into these problems are about at the level of the girl whose

boyfriend was having personal problems. Her mother was concerned about this

relationship. Finally the boyfriend went to a psychiatrist. The girlfriend
reported the results back to the mother. '"Basically," the girlfriend said,

"the psychiatrist said my boyfriend has an oedipus complex.'" To this the
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mother replied, "That's all right, just as long as he loves his mother.”

So I really don't come to you with great insights into the problem.

I would, however, like to take an opposite position from some of the points
of view expressed.

It's important for us to tie up a tidy and identifiable frame of opera-
tion. We can look at our framework of operation from two possible philoso-
phies. One of these 1 think has been well represented here. It can be
summed up in the phrase, 'We've got to help them.'" Tt occurs to me that

within this philosophy we're going to be "messing around" in the classrooms,

we're going to be “messing around" with faculty members' primary job: that

of imparting some knowledge. This is the faculty's primary job, making
knowledge accessibie.

May I suggest that no matter how delicately a faculty member tries to
"mess into the lives of students" and help them, most students do not really
"appreciate" the effort. They do appreciate a competent professional rela-
tionship. Moreover, when I was a faculty member who, from time to time tried
to do this, all kinds of messy and sticky situations deseloped from =thich 1
beat a hasty retreat. I would like to suggest that in spite of our efforts,
we don't have much to do as faculty members with the personal development,
maturation, the insights that youngsters achieve other than what those
youngsters achieve for themselves. Pa.z2nthetically, I use the word "young-
ster" advisedly, because I look around today and see 16 year-old kids
dropping out of high school and going into an apartment and sometimes getting
a job of sorts and living in an adult society, though not necessarily in a
matuie world. 1I'm not saying that this is right, but I am saying that this
is what happens when kids drop out of school. When we bring teenagers to

our campuses and have controls placed upon them which assume that we still
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know what's good for them, it seems to me that we are insulting them.

We come then to this point: faculty rmber relateg to a student in a
way which the student e“pects. The student expects, whether he believes it
or not, to be treated as an adult. Of course, this creates problems for
student personnel services.

Our second point of philosophy may be posed by the phrase, "We'll help
them'. Of course, there are many ways in which we can help them. If the
student's academic environment is real, and true and actual, students ave
going to need help.

Phil gave some problem areas out of ten thousand students. I'm delighted
to discover that only one to two hundred are apathetic. I taught a large
lecture class one time of one to two hundred and they were all in it. The
good studefits were in the other classes.

Actually, I know what is meant by the truly apathetic student and this
js the kind of person that can be helped. Among other types, we are talking
about this type of person in this conference; the crisis student, the stu-
dent who comes to you and identifies himself as a person who needs help, and

we'll help them.

It seems tome that you don't have to go out and identify studeuts of
this caliber and of this type. In many instances, they identify themselves.

:;‘ 1 say that with complete confidence because I've already identified myself

.{ at the level of that girl's mother who reacted to the oedipus complex. I
do have this position before you because...l thiné'Mark Parrell can tell
you more about the school for disturbed adolescents at the University of
- Michigan.

| This school operates on the assumption that the classroom should be

the most traditional variety and that the remainder of the environment is




structured to support and help the indiv:dual., Psychological therapy simply

isn't going on in the classroom.
I believe most colleges, whether we like it or not and whether we agree

it or not, are set up on this philosophy. Tac interesting thing about

T know,
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continues to be a very successful school. The philosophy of that school is,

I think, a philésophy worth looking at, it reflects the point ﬁhat Bill
McDivitt mentioned...the idea of genuine concern.

We might ask, 'What actions can begtaken to develop a philosophy of
genuine concern for the student?" No£ a philosophy of we've got to do this

or this or this, because "this" is anathema to our faculty and I believe

1

properl& so.
| Bdt it's fundamental to ﬁe genuinely concérned about students. It
seems to me thét agginst the béckgrouna'of a philosophy of genuine concera,
implicit in which is tﬁe desiré to ﬂelb,'fou é; ﬁrofessionals can take some
pos.tive actions. |

On that noté I'm going toﬂcoﬁclude,Abecaﬁse I've got a list of actions
thét I think would work. But I don't know if théy would work for &gﬁ. .It
does seem to:mé‘thaé you do have ;.£eSponsibility to help yéung men aﬁd
wowen, by helpiné to cfeate couditions in which yoﬁné me; and women'feel
thiat there is a genuine céncern for them. .You do Eave a responsibility for
letting them‘gé adult foung men and %omen and by being willing to handle
some of the disciplinary problems which accrue as a consequence. The fact

that you are here today at this conference suggests that you are going to

make some modest strides in this direction.

Oppelt: Thank you, Dr. Holmes. I'd like to call on Dr. Jellison from Fort
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Hays Kansas State College, Dean of Students at that institution, to give us

a few words concerning his point of view.

Jellison: Thank you, Ted. So many ideas are swimming arournd in my mind

point in the discussion that I'm not quite sure what T ought to cay
Being a Methodist and having Methodists mentioned twice this morning I feel
a little like the story about the real ecumenical movement in this country
today—that is that Catholics are éating meat on F.iday and we Methodists
are drinking in front of each other. I think that's progress.

I would like to take for my point of departure the words of Dr. Holmes
in terms of the traditional role of the ccllege because I think that this is
something thac I identify with rather well and it also gives me an oppor-
tunity to discuss some of the procedural things that I think the people who
come from a college such as ours, a state college, might actually do to cope
with student crisis. We have gone through a process in our student personnel

staff meetings over the last year of trying to determine just what our role

is as a college concerning the st lent in crisis. We have come up with some

ideas=—1'm not going to defend them, I don': know whether they're right or
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whether they're wrong—which are our present course of action.

We think that in terms of a crisis for an individual student there's no

question but what the collcge needs to be involved wholeheartedly, whether

it be at one o'clock in the morning or four é’clock in the morning or in

the middle of the afternoon. To this end, we are willing to bring our whole
staff to bear upon the situation. This includes a nurse, doctor, our High
Plains Mental Health Clinic, and the dean. We attempt to take care of the

immediate minute by minute problems facing the young person in crisis. We

also feel that in terms of this we need to be with. or have people in contact




with this student for the length of the crisis. I think Dr. Farrell men-
tioned last night that usually this is not of great duration. 1Tn other
words, he talked last evening of the crisis lasting for about fourteen hours,

later the student was worrying about making a 9:30 class. We find this to

be very typical. Crises are not of iong duration, so giving the whole stafif's

energy and time to the crisis. is something. that is not impossible to do. We
think then that dn evaluation.of this student's crisis by psychologists and
psychiatrists is a function of the college. Once this has been done we
think, since we-are set up as a traditional institution of higher educatior
that our obligation is pretty well met. We do not now and we do not in the

immediate future plan to become involved in long term therapy for students.

We will and do recommend referral, we have a referral system, to the necessary

people who can help. ' This is at the student's expense, not Fort Hays'
expense, while taking care of the immediate situation is at our expense.

Now, how do we-handle this in texms of th student staying in.schrol or
leaving school? We are firmly-convinced that if this can be arranged for
the therapeutic treatment to go on while they're in school whether they're
treated at Hays, Halstead, Larned or wherever it may be (these are foreign
names to many of you, but these are institutions and services in our state),
we will continue to help the student by having him continue in school. 1If
these facilities are not available or if the student is not'willing to avail
himself of the facilities, then we take the position that if his behavior is
such that he cannot function as a student on our campus, we will ask him to
withdraw “rom Fort' Hays.

Now, some of you are going to throw up your hands and éay, "oh, my gosh,
you're just .ot accepting your responsiBiiity."After all he's your student,

and you should take the time, the'energy‘and prdvide the supportive therapy
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for whatever the length of time it is needed and pay for it out of your
budget." I think our conclusion has been that we are primarily an education
institution and as much as we'd like to be all things to all people that
with the limited finances we have and with the mission which we have been
assigned by our Board of Regents that we can no more be a therapeutic-
counseling center for all of our students than we could be the bank for all
of our students. We try to help them and get them through their crisis,
evaluate them, ‘and make referrals.

In line with this whenever we have a crisis, we feel an obligation any-
time a student is hospitalized to notify the parents immediately. This is
a practice which gets us into difficulty sometimes because, as most of you
know, often the parent situation is part of the crisis. If we have a stu-
dent who %8 involved in this kind of situation and the parents are not
notified, I try to put myself in their position. If I had an eighteen,
nineteen, or twenty year old son or daughter who was going through this kind
of crisis in life and che pecple I looked to for guidance and help didn't
even- let me know about it, I would feel pretty grim about it as a pareaf.
This is our rationale for notifying the parents.

I think in summary I would say this; students who are in a crisis
situstion in college seldom got there since they came to college. The
underlying problem is usually of long standing. It involves a life that
was lived mostly before they came to college and my expérience has been if
you think that you as a classroom teacher or you as a counselor are going
to be able to take your time and energy to help this perscn become a well-
adjusted functioning adult, then I believe you aren't being realistic in
how much time and energy you have. I find that these kinds of students, if

you have a half a dozen of them that you're in contact with, will consume
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your time and energy to the extent that youw will have little left for the
remainder of your job. In reality, it's a matter of how much time and energy
you have, how many resources are available to you.

I would concur with Dr. Holmes that the primary function .of a college
{s its traditional role. You know you might talk me out ef this position,
but as of now, I believe that we need to offer services in a limited, help-
ful way, but not become involved in spending a large share of our budget as

a psychiatric center. : o 2 SRR

gpge1t° Thank you, Bill. We'wve heard now from f1ve educators and I would

nov 11ke to 81V€ Mr. Bill Southard a chance to give us his views. To remind
you, Mr. Southaro is a 1oca1 atto*ney and a member of our board of trustees.
We would be interested to see what ideas he's galned from hlS experlence

and from listening to the previous sPeakers.

Southard: ' Thank yoy Ted. Ted Nelson told me that there would be no partic-
ular presentations, that this would ;11 be from. the top of the head, so
comewhat this is, this morning. In my particular vpcacion, we do run across
the role in which you people are-involved during the four year span of these
peoples' existence. We run across it through the rest of their lives, before
and after. I'm talking about the crisis, the personal problems, how their
feelings are hurt, one way or another.  How about the fellow whose neighbo
builds an eave that over hangs -on the fellows properiy. Are his feelings
hurt when the rain drips off his roof on his property? Two fellows with
their automobiles come togethér at the intersection, husband and wife having
domestic problems, and various problems of criminal liapility that come up
all through the stages, -before they:.get to college and after they get to

college, debtor-creditor problems.. In fact, in our vocation there’




one really nice proceeding in court. Did you ever figure that out? Do you
know what that one is? There's only one nice proceeding, 2ll the way around.
Probate proceeding, somebody dies, it's always sad. The one nice proceeding
is adoption. You think about that, the only nice proceeding we ever have.

So I get involved in this field beyond somewhat the scope of the four years
in which you are interested.

1'd like to speak ' for a few minutes on what my ideas are-on what the
role of the governing boards of the college or of the university is in this
field. 1It's often been said that we are the buffers between the state
fiscal agents, the public and the parents tc the institutioﬁ. Sometimes
they call us thé providers. Well, now there's moré to that than....I think
Dr. Holmes will agree that he probably does mére of the actual work on going
down to txy to provide Colorado State College funding with the 1egislat§re

than the governing board, although they are technically responsible and also

partic ipate. But among the things that we are trying to provide are what

Dr. McDivitt talked about, the preventive status. Now what are we trying
tc do? We're trying to provide in these colleges, every governing board
does the same thiag, the stable, whoiesome snvironment, a wholesome recrea~-

«~_. -

tion facilitv. For instance this very building is provided through the
action of the administration, the governing board and all. Why? To create

a wholesome recreational, wholesome aciivities area for the students. Every-

one of the collieges
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enerally has some type of wholesome recreation facili-

ties. When it comes to the eating facilities, the dormitory facilities,
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pheres. wholesome things to build good bodies., to build good minds. I
g g s

thick that is one of owr responsibilities to create that part of the stage

setting. We know that ducing this time the college is in a...you can call
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it semi~ or full loco parentis gupervision area. I would call it more of a
modified or a semi-loco parentis situation with regard to the students while
they're on campus. This is during the four years of these peoples lives.
It's at the time when they're cutting the apron strings from their home
1ife and they're goirg to run ‘into problems.

- "One of the things that the governing board should see that is provided
is a chain of discipline. Now that chain of discipline c¢an be informal as

we know about it within student groups, within- fraternities or sororities,

and within student governments. It has it's limitations. There are certain

disciplinary categories- that can come within the classrooin. How does the
teacher control the people within a class? : Now you get certain relation-
ships there that need to be controlled and of course there's a stége when
these reach the administration. Now the administration has to be provided
with rules, procedures that they can go through to govern ‘and- control these
students. S - R - S |

At the same time the governing board should provide for the college, 1
don't mean that the ‘governing board isithe only one that should do it, but
+he board does have a part in seeing that this is done, to have trained
codhselihg'sefvicesfbr the students. Sometimes we have large faculties,
well, I think ‘we need -counseling services for the faculties, as the adminis-

tration does, Dr. Holmes, -at 'times. -
Now, connected with this counseling matter is thé providing of con-
stantly new people in the field. That's one ‘of the objects of this con-.
ference, to develop new ideas, new theories,'néw thoughts. Coupled with
this is ‘the over-all balance problem. 1 think this was brought out by Dr.

Holmes whare he said’the’primary job of the college is to impart knowledge.

Dr. Jellison said that in Kansas where the -student needs more than what
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you're giviag him in counseling, why, he's got to provide some of that him-

self. But we have to have a balancing of this; there's a certain area and

a category in which the state tax payers can be said to pick up the tab for

this counseling service. We've got to provide something. But what is the

limitation of this? We have to create.priorities.. I'm not saying that this

field should ever be played down, but I'd like to put it into the thing that
Dr. Ambrose talked about, that counseling is a field which has always been

here. Some of us who went through college in the depression periods recog-

nize that if they were furnishing counseling services, it was very limited

and that thexe were real definite personnel problems; students had them. 1It's

a field that's growing there, but we have to balance it. We can't put the

whole emphasis in taking care of the unusual student. But we can cerxtainly

keep his numbers from getting any greater. We can, certainly recognize him

and to the extent budgetarily. balanced, he should be helped.

i i ek o el i

One of the big things that I thought that Dr. Edmison came up with is
the communication area. I had the opportunity to attend a university on the
east coast at which one of the communication means was opened. Not every
Sunday, but practically every Sunday afternoon President Conant .t Harvard
had an open house ai which all students at the college could go there for
about an hour in the afternoon for tea. Now, coming from the; little town
of Greeley, out here in the arid West, it was quite an opportunity to go and
meet that fellow. I sometimes feel that the communication could be bettered
by, as Dr. Edmison so aptly put it, "getting the professors out of the rose
garden," into the availability to the students, so tpey can contact them.

-At the same time I wonder about the other end of the communication.

Sometimes it isn't just having the faculty and the coumselors available at

the particular time, but it's also to create the atmosphere, the stage
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setting, or something, so that the students who do need counseling will come
to see them. How many of these silent students who are not out here grow-
ing long hair or some of the other things causing all the furors...how many
of those silent students actually have problems v.aich if they were able to
come and perhaps unburden their probiems could be helped? Now that ended
the two-way communication, that is, having it initiated rather than having
it initiated from the student, but perhaps being initiated from the counsel-
ing service. Perhaps in that field you're going to have to go outside the
normal college channels. I'm thinking of the role of religion. I think
that that plays a very important problem particularly in the area of develop-
ing the two-way communication, so that if the silent student doesn't say
anything, but has a problem, he will come: I hope my remarks weren't too
long, but I think that the govarning boards are very much aware of the
counseling service needs, the preblems that the students have. Thank you

very much.

Oppelt: Thank you very.much Mr. Southard.. I have-just.one comment. I
think that there's some danger in seeing the term crisis as an entirely
negative term. When I first started.thinking about the topic and before 1
listened to the members of the pauel, 1 was thinking of crisis in a negative
sense, but I think a person could support the point of view that the role

of the college to some extent is' to promote some crisis in a-person's life.
I'm thinking particularly on the intellectual ievel. I'm always a little
suspicious when I talk to a student who's graduating when 1 ask him, "What
do you think about your college education?'! and he says, "It was a piece of
cake, I had a great time," but he doesn't mention anything about being upset

at any time. I read one time that education is usually a painful process to
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some extent. Crises are painful but I think that some of the most valuable
experiences in a person's life are when he goes through a crisis, makes
decisions, and of course he needs scae help often to prevent consequences
that are going to be detrimental to him permanently. But it seems to me
that we shouldn't take the attitude that the best school is the one with
the least crises for the student. I thinx to a certain extent our role is
to promote crises which will enable the student to grow, enable him to make
decisions and enhance his education. So I think we should not look at this
as an entirely negative part of a person's experience. Now we'd like to
turn the meeting over to the audience for questions, if you would please
come to the microphone on either side or the one nearest ycu. We would
certainly like to try to answer questions, and I'd like to offer the oppor-

tunity to direct questions to any member of the panel.

Q. I'd like to direét one question to Dr. Edmison. In the earlier portion
of his presentation he referred to the dean of students and preshmably the
area of student personnel work or student services, as occupying the role
of speaking for students. I wonler if there is not a possibility of con-
founding the problem of student's crisis by this broad an interpretation of
student personnel services as far as college employees are concerned, and if
it is not more appropriate that the people in personmnel services includiug
deans of students interpret perhaps students to the college and the college
to the student only.

A. I think there is some need for clarification of the point that I was
trying to make. Certainly I could not take issue with the last point you
established. However, when I say it's one of the roles of the dean of

students to interpret the students to the college, I had in mind the primary
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management team in the college. On our campus this team includes the execu-
tive dean (sometimes called the "dean of bricks") responsible for the
building program, the business manager, the chief..academic officer, and

the developmental and alumni relations officer. - In that.particular group

which has the responsibility of charting the day to day operations of the

college and meets twice a week for two hour sessions, who speaks for the

student and his welfare in the overall planning and day to day operations
of the institution? I think this is the role of the dean of students be-
cause he's the only one in this group to represent the total welfare of
the students. Now, how? Well, I think in looking back over the last year
of organized protests on the campus, there are those on our management
staff who felt that the student ought not to have an opportunity to criti-
cize the administration of the college or a civic issue in our community,
ought not to have the opportunity to criticize the city council. My posi-
tion is in opposition to such a stand. Had I not been there, I'm nof sure
the students desire would have been adequately defended. Similarly it was
true in the matter of student government and their desire to sponsor
various kinds of activities. We have on our campus a dearth of space be-
cause nf the particular critical problem of campus growth. We're at the
worst time, in our life, that we ever will be in terms of space. One of the
members of our primary management team comes from the discipline of physi-
cal education with a history of successful big-time athletic coaching. He
designed the excellent physical education facilities that we have. We
have the most modern floor, track gurfaces and facilities throughout; it's
an excellent building, beautiful, no question of this. Then he adopted
the position of jealously guarding it so that it's assured for use only

for the purpose for which it was primarily designed. It has an excellent




surface on which to have a dance, but that might scuff the floor and so we
hadn't better do that.. The students were desirous of sponsoring a symphony
orchestra, winich they did. I had to spend time in our primary management
because the only space that could hold it was on the gymnasium floor. This
would have—,. in fact, did inconvenience the practice of our basketball

team on a given day because the gym had to be set up. Now, it seems to me
that this was an excellent cultural opportunity, initiated, sponsored, aund
funded by the associated students, yet had I not been there to defend this,
it certainly would never have been produced within that particular team.
It's in that sense that I meant the dean of students speaks for the students

on the campus. I certainly agree with your last point. Thank you.
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Date: July 20, 1967 .+ Time: 10:30

Discussion # 1 Room: 248A

Recorder: Howard I. Mickelson

Who determines if a student should receive further consideration and
attention or be sent home? Thus, the direction of this discussion group was

established in regard to student crisis and its problems. Decision making

i

is the center of responsibllity.

J. Dollar suggested that decision making is determined by the nature of
the problem. Responsibility for making a decision may belong to the academic,
social, medical or any other area-in which the crisis is centered. If a

student can function in college we should treat him, but if he cannot func-

tion in college, referral should be made.

Treatment by referral was in response to Van Natta's question as to the

role of the college or university in treatment and therapy. H. Sharp and

J. Dollar enlarged on the question by pointing out that:

1. Some ccllege people counsel who are not qualified to counsel, and
some who are qualified to a limited extent should make referral,

but fail to do so in a satisfactory manner.

2. TFaculty should refer students to proper counseling service, but
that does not preclude maintaining a friendly, sympathetic relatiomn-

ship with the student.

3. The big problem is that some students will not accept referral.

A general discussion followed which inecluded how referral was made in

the various institutions represented. The most common method of referral

evolving from the discussion was first to a medical doctor who in turn made

referral to the next specialized service.
Van Natta, by a case example involving a referral, indicated how a

patient may resent a referral. The point being that one of the most
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important considerations in student crisis is how to prepare the student for
a referral.

Since faculty members are involved in student crises, Skarp suggested
that in most institutions students know and go to key faculty members. A
faculty member cén be a friend and adviser without getting involved in coun-
seling to the detrimeﬁt of His academic responsibility.

At the conciusion of the session, with time running out, four major
problems were cited which require careful consideration and understanding:

1. Sharp—Students fear written records which mostservices require,
consequently, difficult to make referral.

2. R. Sisler—In housing situations, students tend to protect students,
delaying proper referral and putting house-mothers in delicate situa-
. tions. .

3. Sharp—Students in conflict with the law cause a problem of con-
flict with the structure of the adult world. Especially difficult
because campus 1is unstructured—Decision making involves stay in
school or put out of school.

4. R. Sisler—Students in trouble with local law—What position does
the institution take?

Discussion ended and participants went to lunch.
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Date: July 20, '967 : Time: 10:30
Discussion # 2 - Room: 243B

Recorder: Don Poppen

Reverend Harry Hoewischer (Regis College) informally assumed the posi-

tion of "self-appointed chairman" and opened the floor to discussion of the
topic at hand, "The Role of the College in Student Crises.' Lloyd Swenson
(Adams State College) asked the question, "How far should we as student -
personnel workers gc in helping students with emotional problems?" His own
impressions were that we should go further thaa we do and that more time
could be spent in this regard rather than just referral and to say "come
back when you get better." Michael Levy (University of New Mexico) commented
that we should be more concerned for the total growth of all students rather
than just fﬁr those who have a problem. In Specific response to the question
he stated, "The college should not become a therapy factory in spending long
hours with a few students, but to work toward felieving campus pressures
related to mental health, thus be concerned for all students," Vera Johnson
(Temple Buell College) brought out the problem of the effect the disturbed
student has on the rest of the campus community. She posed that students
with serious emotional problems be counseled to leave the campus for a period
of time. Father Hoewischer suggested this be termed a leave of absence and
the student in question be guaranteed‘reenrollment after the specific period
of absence.

Lloyd Swenson opened a new, but related topic with a comment concerning
communications between faculty and administration related to identifying
student problems. Apathy on the part of some faculty in this regard increases

problems in helping the troubled student. He suggested that the facts in




certain cases be made available to specific interested faculty members and
a clearer awareness of faculty responsibility be made through open channels
of faculty-administration communications. Father Hoewischer supported this
opinion and stated the need for faculty referral and better communications.

Jane Mitchell (Casper Junior College) suggested that new faculty persors in

i
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an institution many times are nct aware of the facilities and qualified per-
sons available to students for referral and the need for more and clearer

orientation of new faculty along these lines.
Father Hoewischer asked the question, "What is the college or university's

responsibility in serious cases of mental illness which require extended

therapy?" Lloyd Swenson commented we should not be too busy to accept some

long term therapy cases; we should be willing to take the extra time. Dr.
McDivitt's (Otero Junior College) response was with the question, '"How many

times do students and parents apologize for taking your time when coming in

to see you?" Students and parents alike should understand you are there to
serve them. Any and all administrators or faculty persons should show inter-
est in = specific student, "Too often we treat the student with indifference."
In response, William Jellison (Fort Hays Kansas State Colleg-) asked, "'What
is a student?"—"Should we baby students or should we try to identify the
real student and work more diligently with him?" The junior college view
in this regard was to identify these people. fhe job of the junior cnllege
is, to a certain extent, to salvage these borderline.cases, not to cast them
aside.

The balance of the discussion centered around the area of students and

their obtaining financial aid, in specific scholarships and how they are

awarded. Questions were raised as to the validity of awarding scholarships

on a need basis and the problem of students going to the college where they
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receive the best scholarship. This topic also covered briefly the emotional

problem of students warting to be financially independent of the pareat in

s2ying h way through college.

The discussion was closed formally at 11:35, with individuals continu-

ing conversations on specific topics among themselves.
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Date: July 20, 1967 Time: 10:30
Discussion # 3 Room: 243A

Recorder: Harold LoSasso

The group discussion began with a classification by Dr. Ambrose on a
point misinterpreted by Dr. Jellison. Dr. Ambrose explained that it was his

view that the purpose of higher education was education, not cornseling, but

that he also held a view that the proper attitudinal predisposition toward

counseling was important.

Dr. Wisman then asked if the instutition functioned for impartation of
knowledge or for orientation toward living. Dr. Jellison replied that the
institutional structure was such that we should impart knowledge and help
students work within the framework of the institutional structure. Several
sources rebutted, making the point that until institutional goals are more
explicit, helping students work within the structure is difficult.

Dr. Cohen then stated that if institutional goals are the imparting of
knowledge and fostering of research, then the ass:imption must be made that
the basic orientation of students is academic. He stated that 95% of the
college students do not have learning as their primary goal. Therefore per-
petuation of the institutional goals is myth and causes problems of alien-
ation between the student and the college.

A discussion ensued between Drs Barbato, Jellison, Ambrose, Wisman and

Cohen concerning Cohen's remark.




Date: July 20, 1967 Time: 10:30

Discussion # & Room 248B

Recorder: Glenn Matott

Note: It was not pessible to identify all of the speakers by name; however,
I believe they are accurately identified by school.

The statements afttributed to the various speakers are paraphrases and
condensations of what they actually said. :

Speaker Comment
Metro College What is a traditional classroom?
Edmison I don't know either. But we place in classrooms individ-

uals with no tested concern for students. The orienta-

tion is toward research. Sure, our duty is to impart
knowledge, but there is too little concern to know if
the imparting of knowledge has actually taken place. I
am personally very concerned when there are no A's or
B's in classes in which the mean aptitude score is at
the 67th percentile.

Metro College " Obviously we have to achieve mutual communication with
the teaching faculty. How do we do this?

Oppelt We are partly responsible. Teaching faculty feel that
counseling is the counseling center's job. We need to
convey to the faculty that the counseling center needs
their help in handling student counseling. Our own
over~specialization has probably hurt us. But I think
we are beginning to make progress in reaching an under-
standing with the younge:r members of the faculty.

Pittsburg, Kansas  The faculty should be interested in the fact that per-
sonal adjustment is related to academic adjustment.

Edmison Someone, possibly a department head, must take the lead.
At my college, 80 percent of the students bring cars to

campus; 67 percent work more than ten hours per week;

the majority are the first members of their families to

go to college. But the members of the faculty de not

seem to appreciate these facts. Thirteen books, includ-

ing Plato's Republic, were assigned in one class.

University of Michi~ ‘Dental education is specialized, of course. But at the

gan Dental School University of Michigan Dental School the students drew
up a questionnaire which gave them a chance to comment
on faculty performance. They revealed that they de-

spised the gap between faculty and students. This knowl-

edge' had a real impact on the faculty.
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Edmison

Alley

3 Farrell

How did you get the information to the faculty?
By simply presenting it to them.

That wouldn't ordinarily be so easy. Often there is
a real division, no rapport, between staff and students.

The inviolability of the classroom must be broken.
Teaching faculty hide behind academic freedom.

There are thr.e things standing in the way of progress
in higher education: academic freedom; tenure; and
funded research, which I call the rape of education
today. I think we ought to build research centers away
from the campus and send professors who want to do
research off to these centers on two or three year
leaves of absence.

That's not such a wild idea. Anyway, some of the
professors would probably be very happy with it.

What about the curriculum of colleges that teach
teachers to teach? Perhaps this needs to be investi=
gated.

It is estimated that 1,000,000 students per year drop
out of college, and of these about fifty percent drop
out because of emotional turmoil. These figures are
accepted as facts of academic life. However, at Harvard
Medical School, a sixteen percent drcp out rate was
reduced to three percent by the application of preven-
tive psychiatric services.

In general, students simply seek meaningful conversa-
tions with adults. After World War I, psychologists

and psychiatrists promoted the idea of expert care.

This was unfortunate in that the public, including
teachers, were led to expect more than could be de-
livered. Nevertheless, there is a nucleus of interested
professors on every campus.

The nucleus does exist, but it is made up of the ones
who carry the main load.

Prevention could, of course, help. But we must realize
that students are often leaving the nest, and they
experience crisis because of things like an incompatible
roommate or a poor advisor.

I'm saying that, in spite of being busy, these pro-
fessors do concern themselves with students.

Commonly, though, the onlylpersons who talk to a

confused adolescent are the psychologist and other
confused adolescents.
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Alley

Farrell

Alley

Farrell
Pittsburg, Kansas
Bishop (Mesa)
Edmison

Alley

Oppelt

Bishop

Metro College

Pittsburg, Kansas

Metro College

Farrell

Students who see the school psychologist are not
always sick.

(Here Dr. Farrell recounted at length the story of a
girl who had become suicidal because of her feeling
that she could not wmarry the boy she was in love with
because to do so would mean that ha might have to drop
out of school to support her; on the other haud, she
did not feel she could guit college to support him
because to do so would disappoint her parencs). I
simply arranged it so that they could marry and draw
$110.00 a month from Vocational Rehabilitation. I saw
the girl three times only. This is not psychiatric
treatment. I only happened to know the resources which
were applicable ta the case.

Well, we hear a lot about .student stress. Stress out
of college will not be less, only different. We can't
arrange everything.

True, we can't carry them around on a pillow. Still,
we can help to keep the stress down to levels that
the immature individual can cope with.

Maybe a priest would have been able to help too?

I wonder how many of us circulate to find cut the views
of other personnel, maintenance men, for example.

I reserve a 45 minute coffee hour wnere I can talk to
anyone.

Speaking of maintenance men, it's true that kids will
relate to janitors and so forth.

In one high school they found that a lot of the sex
information was coming from the janitor.

I think the janitor may get down to the kids' level
better than we do sometimes.

...and residence hall workers get to know the kids.
How long have counseling centers existed anyway?

Teacher won't take time because he's not rewarded for
it. '

...fifty percent didn't know the name of their adviser.
We had a plan to assign forty members of the faculvcy
reduced teaching loads in order that they could act

as advisers. This plan was rejected.

I think that the idea that you need & lot of time to
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Farrell (cont) get to the heart of the problem can be modified. If
the patient knows what the time limits of his interview
are, he will still spend a third of the time getting
reacquainted, et cetera.

The Head Resident Girls do come to me with their pr.blems and I know who
of a Girls' School to send them to, but the question is, do they go?
Pittsburg, Kansas Take them. It is important to keep the human proximity.
Alley But get ycur own relationhip established first. Some-

times people refer studen 3 because they have been
afraid to establish .heir own relationship.

Farrell 1f you concentrate your interest, in five minutes you
can effectively help. Also, don't 1+ afraid to say,
"Come back sometime when it's convenieat and let me
know how it's going."

Hawxhurst (CU) Yes, follow up. There is nothing wrong with calling to
ask how it's going.

Alley The person making the referral should always leave the
door open so that the student can come back to him if
he doesn't relate to the therapist.

Farrelil Tt's rare that hostility doesn't die down after a few
sessions, but it can happen. (Here Dr. Farrell told
of a very hostile student whom he eventually had to
turn over to another doctor).

Alley Ususlly students will blame themselves for failure to
get along with the therapist.

(At this point the meeting had run considerably past the hour and adjourned
at Dr. Edmison's suggestien).

Summary: The discussion stayed well centered and was fairly wide ranging;
therefore, I find it difficult to make a succinct summarizing
statement. The early part of the discussion tended, I think, to
treat teaching faculty with contempt-—or at any rate, with a
thinly disguised hostility whick I perscmally found distasteful,
even though I would have to agree --ith some of the statements made.
Later, there was a greater williugness to admit the view that pro=-
fessional counselors are not always successful. Also, all students
in trouble dc not necessarily need the kind of help which requires
a professional psychologist or psychiatrist. Altnough it was mnot
explicitly expressed, the meeting seemed to end on the note that
some other concerned, adult person is often the disturbed college
student's real need.
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Thursday, July 20, 1967 1:30 p.m. session
Mark P. Farrell, Jr. =~ Panel Moderator
Panel:
E. A. Van Natta
Jack F. Wisman
Lewis Barbato
Harvey W. Schield
Allen Hodges

"THE COMMUNITY AND COLLEGE RESOURCES IN STUDENT CRISES"

Farrell: We will be talking in terms of the community and college resources
for the student in turmoil. We have to keep in mind that the number of stu-
dents in this categery average between 6% and 10% of any given college's
enrollment; and that when we talk about developing sophisticated or more
extensive programs, we are talking about focusing our efforts on the most
vulnerable group within the entire college population. The proverbial squeaky
wheel gets the most oil. And obviously by the extent of the various colleges'

interest, in their geographic distribution; and the time that you are all

willing tc come and spend, indicates that there are vheels squeaking loudly

throughout the entire academic world that all of us are involved with.

T would like to introduce our discussants this afternoon. On my far
left is Dr. Wisman who is director of the North Platte Psychiatric Clinic.
Next is Dr. Schield from the University of Michigan School of Dentistry,
wbere he holds an academic position but is a concerned and functioning mem-
ber of the committee on student affairs and in this capacity has to do with
the students in the Dental School who have become involved in crises. On
my far right is Dr. Hodges, who is the Associate Director of the Regional
Health, Education and Welfare office here in the Rocky Mountain area; and
who, incidentally, was the key person who has helped both in the workshop
and also in our local mental health center. Ed Van Natta is the next gentle-

man on my right here. He is a Psychiatric Social Worker with the Adams
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County Mental Hygiene Clinic in AQams City, Colorado. Dr. Barbato who is
the Medical Director of Health Services at the University of Denver, Dr.
Barbato is a psychiatrist and has organized his health service to provide
adequate psychiatric services. In a sense we have an academic person from
graduate professional school where they have no formalized counseling ser-
vices as such, and where the academic people on the faculty take over this
counseling role. We have a psychiatric social worker who functions in a
Community Mental Health Clinic, whose services, the local college personnel
has assiduously avoided using. We have a psychiatrist who is the Medical
Director of an entire Student Health Service of a metropolitan college in a

metropolitan area where most of the students are day students. 1Is that correct,

the majority of them?

Barbato: Now we have about 3,000 who live on campus of a total enrollment of

8,206.

Farrell: So it has both aspects of the domiciliary college as well as the
day college. Dr. Wisman is a director of a Mental Health.CIinic which is
remote  from several colleges, I believe, and I don't know if any college has
ever formally asked him for services, remote or not. He is a pilot like
myself, and I am sure that there is no college that is inaccessible to flight
within Nobraska, is there? R

We will gear our discussion here this after son in terms of the various
types . resources that are available. Are they being used when they are
available? 1If not, why aren't they being used? How should the resources be

used, when they are available? Last night at the postmortem there was some

discussion of how do you refer a student to a remotely located psychiatrist.

The imblication being that the remotely located psychiatrist should spend his
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time giving services on a direct one-to-one-basis. We raised a question,
"Ts this the most efficacious use of professional consultation?'" Consider

these questions as we open our discussion with Mr. Van Natta.

Van Natta: Thank you very much, Dr. Farreil. I was ihe last one {6 arrive
on the panel here this afternoon, and other panel members were waiting for
me at the back door. The reason for this was that I put on my necktie. You
will recall that last night—-I think it was Ted and somebody else were saying
that it was rather noticeable during the mofnings when you weren't a partici-
pant that you didn't wear a necktie. fhey added that you could wear a shirt,
or a loud jacket, or whatever, but that you didn't wear a necktie. However,
when you were on the panel, they had noted that every panel participant or
speaker then did put on a necktie. I fully intended not to wear a necktie
today. Some of you recall, however, who were here last year, that there was
a psychiatrist here from Berkeley by the name of Harvey Powelson. I got to
know him fairly well. Last night, after Ted's remarks, I called Harvey and
said, "Harvey, would you send me one of your own sweat shirts with the dirty
words on it that you wear out there on the campus at Berkeley?'" He wired
back, "Ed, I can't do it. Either the word has been erased and replaced by
the name Reagan, or the name Reagan has been added to the dirty word. Conse-
quently, it would be more appropriate for you to wear the necktie." Taking
his advice, I decided to wear my necktie and that explains why I am somevhat
late for this panel discussion today.

My assignment for this current workshor differs a great deal from that
given me last year by Dr. Nelson. For those of you who were here last year,
you may recall that my remarks were addressed to the general topic of The

Techniques for Short Term Crisis Intervention Therapy which were applicable for

most people in crisis, including college students.
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My frame of reference last year was relatively parochial, as it will be

this year. Again, I'm talking to you about my own clinic and my experiences
there. One of the features that I appreciate very much about being here this
year is the fact that this experience is going to help me very much as we
open our ne& comprehensive center in January of 1968 in Adams County. I
hope to gain some ideas and new thoughts from you folks about what we can do
in Adams Counﬁy for the college studeﬁt in crisis.

In essence, last year 1 was relatively anxiety-free in presenting that
material, because it is fairly weli'accéﬁted throughout the country=the’
various techniques that are being used in crisis~oriented therapy on campuses
and other places, including menﬁéi health clinics. My assignment for this
panel this year, however, fin&s me much more unsure of myself in what 1 want
to discuss Qith ycu. Preparétion for this assignment, in short, caught me
flat-footed in that it only served to raise many questions in my mind that
at this point I can't really begin to answer. Specifically, Dr. Nelson
asked me, and 1 paraphrase ﬁe"e his letter to me, “"to comment freely and
honestly on what I feel the role of the community mental health center
should be in relation to college students with emotional crises or with some
type of chronic incapacitating psychiatric illness which either causes them
to disrupt or to discontinue their education or seriously hinders their
academic and social adaptation to their intellectual endeavors.'

Now what caught me off balance about this assignment included the
following facts: (1) Although I represent one of the suburban clinics of
Denver, i.e., the Adams County Mental Health Clinic which serves a population
of 165,000 people, a relatively thorough search of case records for the
past five years showed that the clinic treated only eleven cases of college

Y

students in emotional trouble of one kind or another. During this same
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period of five years, approximately three-thousand new cases of every type
were diagnosed, treated, or referred elsewhere for further intensive treat-
ment. 1In other words, roughly five-hundred new patients a year have been
seen in our clinic. The question here is: why this insignificant number of
students, given a county of 165,000 people, a clinic which has been able to
operate without a waiting list for diagnostic and crisis treatment, and a
clinic loca in a metropolitan area wherein abound a number of institu-
tions of higher learning such as Denver University, Regis College, Metropoli-
tan State College, Loretto Heights College and Temple Buell College.
Granted, Adams County has, generally speaking, a lower socio-economic
level than its three sister counties. Granted, it is a young county in
terms of population—i.e.,young families with below-college-age children.

Yet, there must be many colleges within the Rocky Mountain area, and partic-

ularly within the metropolitan Denver area who have enrolled many students

whose residence is in Adams County. Yet again, we have seen only eleven
over a period of the last five years.

The second quastion that has caused me concern about this assignment is
that, in spite of the great strides the clinic has made since my last
appearance here in terms of receiving both construction and staffing grants
for expansion into a comprehensive community mental health center, under
Public Laws 88-164 and 89-1(., there was one specific population that the
staff did not plan for while pursuing the obtaining of the federal funding.
That population, of course, was the ccllrze student who finds himself in
crisis. During the course of our planning for our opening on January 1,
1968, we have planned extension of our traditional out-patient services and
made plans for increased community consultation and education and added

emergency coverage for not only the daytime operation of the clinic but also
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for a twenty-four hour emergency coverage, as well as for day hospitalization
of the more seriously ill. While we are going to have many new treatment
modalities for both children and adults, including emergency services men-
tioned above, I. i i nagt three
weeks, as I have been thinking about my participation on this panel, about
fact that we have not made any plans for this special population of the
college student in crisis.

But here again, after seeing only eleven college student patients in
““ve years, perhaps we were so little impressed by this group's need that
we rightfully ignored it. Also, we were perhaps influenced in our planning,
or omission in planning, by the fact that there is no institution of higher
learning in Adams County. Two or three years ago, a vote by the people
turned down a commurity college planned for the county. There is fortunately,
however, still pressure for this type of educational facility but at the
present time we do not have an institution of higher learning within this
populated area.

Still another puzzling set of facts that struck me about our clinic
and the eleven students that we did diagnose and treat, was that all but
one of them had withdrawn or been asked to withdraw from their respective
colleges as a result of their psychiatric problems. They had returned to
their family homes, become embroiled again in either an old family conflict
or, by dropping out of college and returning home, had creatcd 2 new family
crisis, and in these cases we worked not only with the student (or perhaps
the ex-student, I should say here) but also with the family unit. .None of

the eicven were seif-referrals to ithe clinic, but came upon the insistence

of a parent or clesc relaiive. None of these students came as a direct

referral from the college from which they had withdrawn. Only four indicated
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that they were counselled by college pzrsonnel to seek ''some psychiatric
help when you get back home'.

In none of these cases were there any attempts by clinic persomnel,
including myself who treated five of these people, to obtain information
from the counseling service of the college involved, even though the patient
might well have given permission for such information to be obtained by the
clinic.’

Only one student of the elever was in college at the time of crisis
and continued his studies while being treated by us. He was a law student
with paranoid tendencies who was helped into a remission of symptoms through
intensive marriage ccunseling and supportive, reality-oriented treatment
around lowering his own expectations of himself and of his family. He was
over-working himself and slipped temporarily into an exceedingly upsetting

condition.

PR

Clinical findings in the other ten cases included reactive depression

to separation from home, feelings of inability to live up to parental expecta-

tions, latent homosexual feelings leading to incapacitating anxieties and
inability to live in a dormitory situation, problems at hem. iacluding fear
of divorce of parents, parental illness, molestation of a young sibling of

a freshman girl of an out-of-state college, which, when she learned of ihis,
immediately decided to come home to handle the situation and to play the
role of the "family healer" aund also to "confess' that she too, when a young
teenager, had been molested by her father. These, in general, are the types
of cases we saw. Mow, in essence, I feel the above facts and figures are
somewhat of an indication that for reasons largely unknown to me at this

point, my clinic has not been used as a resource for psychiatric he.p for

ccllege students in trouble.
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The community clinic with the college or university within its geographi-
cal service area such as the Boulder Clinic, the Weld County Clinic, the

Larimer County Clinic or the general health and psychiatric clinics at D.U.,
might very well have a different set of facts and figures to relate to you
in terms of their experience with college students and with the relationship
to the health and counseling services of the colleges in their areas.
Generally speaking, our limited work with the disturbed student has not been
of a preventative primary or secondary nature, but more has been tertiary in
therapy in the sense that we have really rendered services to students who
have developed extremely severe problems and have had to discontinue, or at
ieast disrupt, their college work. Our follow-up has been incomplete in the
sense that we do not know how many of this eleven, save the one mentioned
above, were able to continue his or her education. In short, I am afraid
we have not done too good a job with the ten students. These were severe
emotional problems which were extremely deteriorated, coming to us after the
student had left college and whom we, for the most part, were unable to help
resume their educational endeavors.

I can assure you, however, that work will be devoted to further inves-
tigation on the ciinic's pari as to why it has played such a minimal role
as a resource to Adams County college ztudents in emotional conflict. We may
very well find that the population we serve in Adams County does, indeed,
have a significant lower number of young people in college proportionately
to other counties of comparabie size, or the fact that there is no college
within the community significantly reduces the demands for our service. On
the other hand, we may find that there is poor communication and lack of
knowledge about the existence of services offered by our mental health

facility to the many colleges within the Rocky Mountain region which have

Adams County students enrolled in them.
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Eight of the cleven students that I have mentioned above were in atten-
dance at out-of-state imstitutiong, mostly in the Rocky Mountain area, while
only one was in attendance at a college on the east cocast. The fact that
eight of these eleven students were in attendance in out-of-state institu-
tions and the lack of communication between these jnstitutions and ourx
clinics, probably contributes to the relatively poor treatment success we
had with the students in terms of helping them to continue their education
once their problems were treated at our clinic.

I do know that with expansion at the first of the coming year, we will
be in a position to offer exceilent immediate psychiatric servicez, ranging
from out-patient help to 24-hour emergency care and hospitalization to stu-
dents in the county who are in need of more intensive treatment than your
own counseling or health service may be equipped or desire to handle on
your campus.

Also, cases in which Adams County students are able to continue in

your classroom situation but find themselves in old or new conflict with

parents who still reside in Adams County, it will be within ocur range of ser-

vices to offer your counseling staff and the student help wiik the "family-

-~

back-home situation,' should the latter so desire it. Prcper communicatio:

between all parties could be srranged conveniently. For example, a student

. ~

in the University of Wyoming, coming from Adams Cocunty, might be grossiy

concerned about the marital situation at home, or family iilness. Oz, hs
might be concerned about an old, unresolved conflict that he bad with his
parents which wac never resolved at the time sf his entering the University

- 1

of Wyouin Should this cause him trouble in his adaptatiocn at rhe Universi

(2

ble for us in Adams

fobe

and should he seek counseling there, it might be poss

County to contact the parents upon yvour suggestion and their permission, and
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to work with them while you continue to work with your student at the campus
level. Communication, as we all know, is relatively simple either through
letter or by telephone, and perhaps in such a situation as this the student
and his family unit could be heiped without the student needing to drop from
his college endeavors.

I would like to pose one more problem to you for your consideration in
terms of what we might be able to offer to you in the way of a resource in
the future. Presently, most of our work in Adams County with the older
teenager (and I am thinking of the 17 and 18 year olds) seems to cente.
around the delinquent cr drop-out problem, or the family conflict. However,
we do run into crises of this nature from time to time, with the family who
has a teenager who is capable of going to college, who has not a long or
serious delinquent record, but is in direct conflict with the parents around
such problems as future life goals, choice of college to attend, etc. We
could render you indirect service by working out this conflict or attempting
to do so, and it might prove that our records would be of value to you should
the student later enter your health or counseling services, indicating that
he was having some difficulty with his parents; if he and his parents were
to give permission for you to contact us about the pre-existing condition,
we can perhaps be of mutual benefit and here again pick up the parents for
review of whatever current situation might be affecting the student's adapta-
tion in your institution. Here, also I am wondering if our services could

extended to help prepare families and the teenager in a better manner

To date, we have had didactic
programs for parents of young children, latency age and adolescent children
he probleme they can expect in the normal course of avents as these

children grow up. It seems entirely possible to me that if there were enough
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demand from the metropolitan area institutions of higher learning, for

instance, - that we could institute a didactic program within Adams County for

those parents who are wondering and worrying about where and what to expect

if they were to send their child to X or Y college, either within the state

or in the Rocky Mountein region. This, of course, is.an’area of our program
where we could ‘use a good deal of help from some of you folks here, represent-

ing your universities and colleges as deans of men and women, directors of

counseling services, etc. As you well can see, we are not experts at our

Center of what exactly goes on in a college or what some of the expectations

are of students in their first year of work by most universities and colleges.

So here I am talking about the possibility of a mutual communication and

learning process in.terms of how our clinic and your college might very well Q%

4 P

cooperate around the preparation of students co~ing to you from the Adams
County area.

Changing the subject a bit, I would like at this point to pose questions
to you college administrators, counseling personnel, medical personnel, etc.
First of all, both last year and again this year, I hear many of you talking
about the lack of psychiatric resources that you face in your areas, surround-
ing your institutions of higher learning. Also, this year you are again
raising sincere questions of how to recognize the student's emotional upset,
how to render emergency help, how.far to go with your own help before seeking
medical or further psychiatric advice, and questions of who should make the
decision as to where to refer the student for help or whether to discharge him
from school. These are all legitimate and tough questions that you are facing,
and are asking again this year. One of the things that I was pleased about
after listening to many of you talk, both last night and this morning in

informal buzz sessions, was that these sessions held last year were of some
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value to you because I don't seem to sense the degree of unsuredness in you
that existed last year. More explicitly, you are now seemingly asking such

questions as, "What techniques of emergency treatment should we use?" more

-~

elemme MAL 13 e aemm =lemn ~ . 3 1 :
than "Should we use them?". Alsc, you are talking this year akout the big 4

-t

area called "'reiationship," and recognizing it as 2 very important, if not
the most important ingredient involving you and the student in emotional
crisis. You also secem to be quite comfortable in reccgnizing what we in the

mental health field have known for a long time, and that is that it is not

ooty A b e -t s

necessary to have all of the degrees leading to expertise in mental health
before you can help the person in emotiomal crisis. In short, you strike
me as becoming much more comfortable with the fact that a person in trouble

needs to like somebody first, needs to know that this other person can 1

listen to him, will trust him, and do the best he can for him. I am very
pleased with this reaction that I am beginning to pick up here today. This
is not to minimize the fact that jou do have these serious problems, too, of
where to turn when you do get into a situation which you feel is definitely
over your head therapeutically, and do need the advice of & psychiatrist or
the other more highly trained mental health worker. Understandably, in many
of your communities, such pecple and facilities are hard to come by or simply
do not exist.

Now, as many of you are well aware, there is federal legislation, passed
during the Kennedy Administration in 1963 (Public Laws 88-1¢ .t construction
and 89-105 for staffing), which allows many communities ¢~ provide adequate
mental health facilities on a basis of local and federal matching funding.

I cannot at this point get into the finer details of what is necessary in
order to organize a local community for such action and the technical advice
that is needed from the federal government in order to apply for funding.
Perhaps Dr. Hodges will touch on this in a bit. I could stand here and talk

82




to you for many hours about the many trials and tribulations that we went v
through in Adams County, in planning and obtaining local resources to match
the federal funding for our program to open in January, but instead T will
simply say that it takes a good deal of planning, mobilization of community
‘forces of all types, and understanding and working with the power structure
poth on the local as well as on the state level.

My more direct question to you folks who represent college administra-
tors and who represent the college community, is "Are you willing to either
bring pressure to bear upon your communities to provide better mental health
facilities; are you prepared to actively back up those in your community who
may already be struggling to obtain iocal and federal funding for better

comprehensive community mental health center care?" But, do you, as repre-

sentatives of colleges and universities, really want to mix it up with what
is necessary in terms of your local power structures to get the kind of men-

3 tal health facilities that not only your college or university, but your

L

N entire community probably needs if they are lacking in such at this point? 1
A I would assume that most of you wculd answer these questions in the affirma-
N tive, and that you are as much a part of your larger community as you are a k

4 part of your college community in which you work.

RN

Since I am assuming that you would be willing to use your influence and

the influence of your institution.to back a local community for more expan-

7 sive services under local and federal funding, I would like to ask you this: i

o et
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f "Administratively, would you enter into a cooperative effort within your

orking relationship between your counseling ser-
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community in develo

vice and the public mental health facility, once the latter was set up?"
Also, would college counseling services and the campus nedical facilities in

any way feel threatened by the more extensive services offered by the
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comprehensive center which could be used as back-up care for you? As you

well know, we in the various professions have our interprofessional neuroses.
We certainly see this in the Denver area. Does the C. U. Medical School do

a better job beczuse they see people longer than we do in Adams County because
we do short-term, crisis therapy work? Does the Jefferson County Clinic do
better work because they do group intakes, and we do individual intakes?

It gets exceedingly crazy at times, but these kind of things can happen
between professionals and their agencies; all supposedly working together

for the common cause.

My third question would be, "What type of communication and cooperation
would you want from the mental health facility if you had it within your
community?" ''Would you want help with prevention, crisis intervention, long
term treatment, cousultation of counseling staff and possibly with the
faculty, or work with the family and students, etc.?" These are just some
of the things that perhaps during the next few days we could think about in
our workshop here.

One of the members of the panel this morning remarked that he felt that
the job of the college and the university and its faculty was primarily that
of teaching and not that of mental health or the extensive treatment of

students in trouble. I basically agree with this philcsophy since it seems

to make sence in terms of a proper division of labor. However, I also agree
with another opinion that was expressed on this morning's panel to the effect
that the faculty member of any department represented here by you, should
have the courage and the sufficient knowledge to recognize and work with, at
least briefly, the emotional problem that any individual student might bring

to you, regardless of whether you teach domestic relations, international

relations, or pure mathematics. 1In particular, in the group that I attended
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this morning, one gentleman made an excellent point about a faculty member
being able. with some help maybe from his counseling service or maybe consul-

tation Zrom the local mental h=alth facility, to make a good psychiatric

he student'e relationship with

referral at the proper time without d
the faculty member or causing the student so much panic that he wouldn't seek
help even under the most dire individual psychiatric circumstances. In other
words, it seems to me that it is not the question of saying to the -uadent,
"Now look, I like you very much, I think you are great, but 1 don't want you
to tell me your personal problems. I am a Political Science professor, and
if you want to know something about the political history of this country, 1
can tell you that, but if ycu have personal problems, you should go directly
to the student counseling service or seek private psychiatric help for these
problems.” In our group this morning. we came tc the conclusion that this
type of rejecticn on the pari of the faculty member could be devastating
therapeutically, because the best relationship that the student in trouble
may have at that moment may very well be that with the lPolitical Science
professor and not with that "stranger" down at the student mental health setr-
vice. We also felt in our group that that particular professor, given the
knowledge and the spirit and just plain "guts,' might be able over two, three
or Four sessions to help the student get down to see the proper counselor
without che student feeling that he has been totally rejected by the fauculty
member or led <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>